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THE BASIC STUDY
MANUAL' COURSE

Name: Organizaticn:
Accress:
Cate Startea: Date Completed:

A cnecksheer is a form which sets out the exact sequence of items o
T2 stuciec or cone Zy a stucent, in corcer. item oy ifem. 2n a sZurse.
T"e tems on your checksheet are arranged cn a grac.ent? o increasing
<ncwieage of the supject.

PURPQOSE? OF THIS COURSE: The purpose of this course is to give
you the knowledge you need to increase your anility to stucy ana
ncrease your aoility to apply* what you study.

PREREQUISITES:® There are no prerequisites to this course.

—HOW TO STUDY THIS COURSE: When you have stuciea the ‘irst
zrucie callea for in Section One of the checksheet ana you are sure you
4ncerstana it. put your imitials and the cate on the oiank cn the rignt-
~ana sice of the page. Then go on to the next item on the checksheet.
=xercises ana other actions are initialegd only when you have success-
“ully ccne the action called for. By continuing through the checksheet in
‘Nis way, step oy step, you will be able to move smoothly througn the
ccurse. Do not skip around on the checksheet or do its steps in some
ctner orcer: the sequence of the checksheet has peen carefully workea
out to ensure you cover all the information of the course on a proper
gradient. When the checksheet is fully initialeq. it is compiete. meaning
yOU may now be granted the award for compietion.

manual: a tookiet of instruction for a certain object or procedure or pracuce.

2. gradient: sometning that starts out simpie and gets more and more complex. The
essence of a gradient 1s just being able 10 do a little bit more and a little bit more
and a little bit more until you finally make the grade.

3. purpose: intended and desired resuit.
apply: make use of. put to practical use as cpposed to theoretical.

5. prerequisites: tnings required as a condition or in preparation for sometning eise.
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fou will e supervised through this course by a Supervisor. A Super-
visor is not an "instructor” (teacher). He does not tell the stucent the
answers out shows the student where to find the answers. That's wny
~e's caled a Supervisor.

=ZZ2TNOTES AND GLOSSARY: Uncerstanding what you reac zn this
ccurse s wital. To help ensure that you do uncerstand your ccurse
~alerais. A0rcs tnat you may ce unfamiliar with have peen cefinea in
‘cctnctes the first ime that they appear in the booklet. These cefinitions
sive the meaning that the word has as it is used in the text. A gicssary
nclucing all the footnote definitions is at the back of this booklet. These
‘cotnotes and the glossary are not a supstitute for a dgictionary. Use the
‘cotnotes. glossary or a cictionary whenever you encounter® a wora you
are unsure about or co not uncerstand. You will receive far more
cenefit from the course if you always do this.

SEND RESULT: Knowing how to study and abie to apply what you stucy.

if you nave any questions or difficulties, see your Course Supervisor
mmedciately. He is there to heip you get the most out of this course.

~o oegin, remove this checksheet (pages 1-12) from the course cooklet
ana stapie it together.

SECTION ONE: INTRODUCTION
Read the "Important Note” on page 14.

2. Head “Introduction to the Basic Study Manual” starting
cn page 16.

3. Sead the article "Basic Information for Students”’ on
page 18.

4 Read "Student Rules” on page 19.

5. Read the article “Practical’ Assignments” on page 20.

€. encountefr: t1¢ come upon.
7. practical: application of what one nas studied in order to attain a skill.

FROD NOU



SECTION TWO: WHY STUDY?

1 Read the article 'Why Study?” on page 22. -

[AV]

28ACTICAL ASSIGNMENT: Describe. ‘rom your cwn
2xgcerience. a time wnen you stucied something wnen
.CU nac no intention of using the cata you were
3WCY'rg. T hen cescrice a time when you stucled
scmetning with the curpese of using the cata you
~vere stucying. “When you have done that. examine
anda compare now you aid on both subjects anc write
cown your conclusions. Use the sheets providea ‘or
this on pages 28 to 30. When finished, tear out the
oages anc place them on the Supervisor's gesk.

3. Reaa the article “The First Obstacie® to Learning” on
nage 31.

= “RACTICAL ASSIGNMENT: Cescribe from your cwn
experience, a time when you met someone who felt
that he aireaay knew all about a subject. Explain how
‘his woula affect this person’s ability to learn that
subject. Use the sheet provided for this on page 35.
When finishea, tear out the page and place it on the
Supervisor's desk.

[9)]

PRACTICAL ASSIGNMENT: Write down something
~hich you con't know about in the subject of stuay
that you would like to find out more about. Use the
sheet provided for this on page 36. When finishea.
‘ear cut the page and place it on the Supervisor's
Zesk.

SECTION THREE: THE BARRIERS® TO STUDY
' Read "Barriers to Study” on page 38.

2. Read the article "The First Barrier: Absence of Mass’
starting on page 39.

3. PRACTICAL ASSIGNMENT: Teil another student who
has done this section of the course, or tell your
Supervisor, how you would hanadle these situations:

3. obstacie: anything that gets in the way or ninders.
3. barrier: a thing that blocks the way or keeps one from going on.

3
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3. You nave just bought a new motorcycle. [t is outsice
and you are ready to start reading the owner’'s manual. N
‘/here should you study the manual?

= Your ‘riena is learning about different types of engines
zut nas no icea what they look like. The engines are
~ct there to show him. How could you help him?

Seac :me artcle The Second Barrier: Too Steep a
Gracient’ starting on page 48.

SRACTICAL ASSIGNMENT: Tell another stugent who
nas cone this section of the course, or tell your
Supervisor, how you would handle these situations:

a. You are learning how to swim. You just learned
~ow to float in the water and now you are learning
‘0 swim across the pool. but you are having trouble
~ith this. What should you do?

2. A young boy has just learned to ride a tricycle.
He is then put on a ten-speed dicycle. What is
going to happen? How would you handle this?

Read the article The Third - and Most Important
Barrier: The Misunderstooa Word” starting on page
3.

PRACTICAL ASSIGNMENT: Tell another student who
~as aone this section of this course, or tell your
Sugervisor. how you would handle these situations:

3. You have been taking a course in computers. You
have gecided you do not want to continue ana you
zcnt want to go pack to class. What shouid you co
0 nancle this?

2. Your friend was learning how to paint. He took an
.ntroductory art course. His instructor is having a
difficult time with him because he can't work with
ink. No matter how much it is explained or
demonstrated to your friend he still can’t get it. How
would you handle this?

CRILL: Have another student who has done this
section of the course, pretend to have one of the
pnysical reactions from one of the barmers to study.
After the student has done this, tell him which
physical reaction he demonstrated and which barrier
to study it is caused by. Practice spotting each of
the physical reactions until you can easily and




W)

o

zuickly recagnize all the reactons cf each darrier ¢
stuay.

ZRILL: Practice hanaling sach tarrier to study. Have
ancther student who has cone this section of the
Zcurse, cretend that he has run into a study tarrier.
—ancle him Dy applying the correct remeay to that
carner o stuay. Do this until you can easily hancie
sach of the three parriers to stuay.

SECTION FOUR: WORDS AND STUDY

Read the article 'Hanaling Misunaerstoog Words”
starting on page 74.

"RACTICAL ASSIGNMENT: Rememper or find a wora
/OU KNOW you ¢o not ungerstana or are unsure of ana
0CK it up using a cictionary. Write up what you did
ana the results of doing this. Use the sheet proviged
‘or this on page 81. When finished, tear out the page
ana place it on the Supervisor's desk.

SRACTICAL ASSIGNMENT: Go through the article
Hanaling Misunaerstood Woras” and clear any words
you co not fully understand, restudying the sections as
you go. Write up what words you found ana cleared.

Use the sheet providea for this on page 82. When
“nisned. tear out the page and place it on the
Supervisor's desk.

SRACTICAL ASSIGNMENT: Write down an exampie.
‘rom your own gpservation or experience, where the
\ack of understanding words prevented a person from
being able to communicate with another person or with
a supject he was studying. Use the sheet provided ‘or
this on page 83. When finished, tear out the page and
place it on the Supervisor's desk.

Read the article "Simple Words” starting on page 84.

PRACTICAL ASSIGNMENT: Remember or find a
simple word you know you do not understand or are
unsure of and look it up using a dictionary. Write up
~vhat you did and the results of doing this. Use the
sheet provided for this on page 87. When finished, tear
out the page and place it on the Supervisor's desk.
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=eaq the arucie ~ypes of Stucents’ starung on

cage 88.

=RACTICAL ASSIGNMENT: Show your Supervisor
~ZW yOu would -e a care/ess student. and then how
2L ~ould ce a careful student.

(8 ¥

3 Sesc the arucle The Two Phenomena’d of
‘lisuncersiooa Worcs' starting on page 88.

W

PRACTICAL ASSIGNMENT: Describe an example.
‘rom your own opservation or experience, of someone
~ho exhibited the first phenomenon of a
misunderstood word. Use the sheet provided for this
cn page 107. When finished. tear out the page and
place it on the Supervisor's desk.

PRACTICAL ASSIGNMENT: Describe an example.
‘rom your cwn coservation or experience, of someone
'wNo exhibited the second phenomenon of a
misunderstood word. Use the sheet provided for this on
cage 108. When finished. tear out the page and place
it on the Supervisor's desk.

SECTION FIVE: THE DICTIONARY AND STUDY

Sead the article "How to Use a Dictionary” starting on
nage 110.

!\)

PRACTICAL ASSIGNMENT: Show another student
~No has gone this section of the course or show your
Sucervisor, how you would use a dictionary.

3. Sead the article "Dictionaries” starting on page 116.

<+ PRACTICAL ASSIGNMENT: Go through several
dictionaries in the course room and locate the one that
Is best for you. Refer to the list of recommended
dictionaries in the article you have just read. Write
down which dictionary you found to be the best one
for you, using the sheet provided for this on page 121.
When finished. tear out the page and place it on the
Supervisor's desk.

‘3. phenomenon: coservabie fact or event. (plural, phenomena)

6
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Seac the artcle ‘Cinky " Tictionares ' zn
nage 122.

N

Zead ‘he article "Grammar "2

J)

cn page 123.

- S3ACTICAL ASSIGNMENT: Zxpiain 1o tre Sucervisor
ANy yCU woula use a gecoc grammar text to cefine
Imail ACres.

SECTION SiX: DEMONSTRATION AND STUDY

=<ead the article The Use of Demonstration’ starting
cn page 125.

2RACTICAL ASSIGNMENT: Assemple your own
cemo «it.

!\J

32 Cemonstrate using your cemo kit :0 another student
~N0 nas cone this section of the course or to your
Supervisor. how you would recognize that you had
.ack of mass ana how you would handle this.

< Cemonstrate using your cemo kit, to another student
~NO has cone this section of the course or to your
Supervisor, how you would recognize that you were at
120 steep a gradient ana how you would hanale this.

(91)

Cemonstrate using your cemo kit, to another student
vno has cone this section of the course or to your
Supervisor. how you would recognize that you had a
misunagerstooa word ana how you would hanale this
33 a stuaent.

[$))

Read the article "Clay Table Training” starting on
-age 128.

Co a clay demo of a pencil. When you have done this.
get it checked out by your Supervisor.

8. Co a ctay demo of a man thinking of a ball. When you
have done this, get it checked out by your Supervisor.

** dinky: small. insignificant (used to descrbe a smail, pocket size dictiorary).

‘2. grammar: having !0 do with the system of rules for speaking and wrtng a
cartcular language.
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Co a clay cemo showing now a stucent tings a
misunderstood word. When you have cone this, get it
checked out by the Supervisor.

=eac the article 'Sketching” on page 132.

SRAPHIC CEMONSTRATION: Do a graphic
cemcerstration ¢f a stugent stucying. Use the sheet
crcvicea ‘or this on page 134. When finisnea, tear out
‘re cage and place it on the Supervisor's desk.

Reaa "Summary of Demonstration” on page 135.

SECTION SEVEN: WORD CLEARING

Read the articie 'Methoa 3 Word Clearing’ starting on
cage 138.

Cemonstrate using your demo kit, how you would

- assist a student who is having difficulty on his course

'0 locate and handle his misunderstood word or
worcgs.

Seaad the article "Method 7 Word Clearing” starting on
cage 145,

Cemonstrate using your demo kit, to another stucent
wno has done this section of the course, or to your
Supervisor, the steps for the Reading Aloud method of
Wora Clearing.

CRILL: With another student who has done this
section of the course or with your Supervisor, driil the
steps for the Reading Aloud method. Drill until you can
easily do these steps on another student.

SECTION EIGHT: METHOD 9 WORD CLEARING

Read the article “Method 9 Word Clearing” starting on
page 148.

PRACTICAL ASSIGNMENT: Describe an example,
‘from your own observation or experience, of someone

CSI FPROD NOU 22 198
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N0 napitually went cast many misuncerstoog ~crcs
in Nis reading or equcation. Write aown how this
3%ected this person's apility to reag and how it
a%ected his inteiligence. Use the sheet provicea ‘or
'~ on cage 153. When finished. tear cut the cage
inC iace t on the Supervisors cesk.
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Cemonstrate using your demo Kit, “Anytime the cerscn
m™akes an error in his reaqing or reacts in some
~onoptimum way, a misunaerstooa wiil ALWAYS be
‘ouna before that point or sometimes at that soint
tseit”

Reaa the article 'How to co Methog 9" starting on
cage 163.

Cemcnstrate using your cemo kit. 10 another stucent
~No nas cone this section of the course, or 1o your
Supervisor. steps 1 - 10 of how to co Methoa 3 Worc
Clearing.

! 2. 3. 4.
5. 8. 7.
3. 10.

Sead the article "Method 9 Tips” starting on page 172.

Cemonstrate using your demo kit, to another student
~no has aone this section of the course. or to your
Supervisor. the two things to check for if students get
nto a quarrel or upset while doing Methoa 9 Wora
Clearing.

ORILL: With another student who has done this
section of the course, or with your Supervisor, arill
steps 1 - 10 of Method 9 Word Clearing (pages
163-171). Drill these steps until you can easily do
them on another student.

1. 2. 3.
S. 6. 7.
9. 10.

CRILL: See your Supervisor who will assign another
student who has done this section of the course. to do

9
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'~e Methoc 3 ‘Worg Ciearing Crill with you. starung zn
cage 180.

SECTION NINE: THEORY COACHING AND CHECKOUTS

Seac me arucle Theory Coacning startng on page
132

CRILL. With another stucent wno has acne this
section of the course, arill how theory coaching is
ccne. When you have drillea this, get checked out by
the Supervisor On how to do theory coaching on
another.

r

3. Seac the article "Checkouts” starting on page 185.

Set a star-rate checkout from the Supervisor on the
zrucie "Checkouts.'’

i-

5. PRACTICAL ASSIGNMENT: Give another student a
checkout on the section, "The Barriers to Study.” Your
Supervisor wiil assign you a person to give the
checkout to. If the student does not pass the checkout
nave him #nd his misunderstood words, and get them
ciearec up and restudy his materials again.

"RACTICAL ASSIGNMENT: Get yourself checked out
zn The Barriers to Study.” If you do not pass the
creckout. get your misunderstood word(s) found anad
s'earea up. and restudy the section again. Get
cnecked out to a pass.

(o]

SECTION TEN: MORE ON LEARNING
Sead the article “Senior'® Data” on page 190.

2. PRACTICAL ASSIGNMENT: Write down three
exampies of senior data which you have learned on
this course. Use the sheet provided for this on page
193. When finished, tear out the page and place it on
the Supervisor's desk.

3. Read the article "False Data” starting on page194.

3. senior: of nigner rank or standing.

10
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2 ~RACTICAL ASSIGNMENT: Nrte cown three
exampies of false cata concerning how to stucy.
=xplain why they are faise. Use the sneet provicea ‘or
his cn page 196. When finished. tear cut the cage
zrc ziace it cn the Sucervisor s Cesk.

SECTION ELEVEN: FINAL COURSE EXERCISE

SRACTICAL ASSIGNMENT: ‘Nrite an essay on how you can acz:
2ach cf the funaamentals you have learned on this course to ze a
stucent who knows how to study and is able to apply wnat he stucies.
vour essay must inciude now you will apply each of the following
crincicles and cata: studying with the intention to aoply the data: ‘~e
carriers to study; how to clear a misunderstood word; the cifference
cetween a careiess stucent. and a carefu/ student; the two phenomena
2t misunderstecd words: now to use a cictionary; the use of
cemenstration: the Reaaing Aloud method of Wora Clearing, 'Methca 2
~ora Cleaning; Theory Ccacning; and how to evaluate * senior zata and
~ow to recognize false data. Use the sheets provided for this on caces
‘38 to 202. When finisned. tear out the pages and olace them on tre
Supervisor s cesk.

2. Heaa the Ena Note on page 203.

STUDENT COMPLETION

| zttest that | have stucied the materials on this checksheet anc | ~cw
<nCwW nOw O stucy anc am able to apply what | stuay.

Stucent: Cate:

. attest that | have trained this student to the best of my ability ana that
~e has studied the matenals of this course and can appiy the cata re
~as learned.

Supervisor: Cate:

STUDENT EXAMINER

‘/enfies that the student’'s checksheet is complete and that the stucent
has met all the requirements of the course.

"4 evaluate: !0 getermine the worth of; 0 find (he vaiue of.

11
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Stucent Sxaminer:

STUDENT ATTEST AT CERTIFICATIONS AND AWARDS

.......

2Le errT e TrCzerly Sntre course.

m

)

~ave caia ‘cr the course.

Z. 1 mave stugied anag understang all the matenais of the checksneet.

{1

. rave cone all the crills of the checksheet.

D

2 | am aole to use the cata in my life.

Stuzant Cate:

Cer's anc Awarcs: Date:

e stucent is presented the certificate of:

The Basic Study Manual Course Graduate

2r1s anc Awarcs: Date:

=cute tnis cnecksreet to the Course Administrator’s ‘or ‘ling in -e
stuzent's ‘olcer.)

"5. Course Administrator: :ne person wno neips :ne Supervisor keep ail stugen's
correctly arrangead and placed and all course materiais, records ana checksnee's
~analed. tilled out and property filed.

12
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SECTION ONE

INTRODUCTION

13
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IMPORTANT NOTE |

S IZr-ZttsClCurse e Lery TErizin LZu tever

e . ~carsian

~e~
- - P AP V) — A

"2 -, r2ascnalersen gives Lo as JUC"' crceccmes cortusss
S ."3acls o earn s Cecause ne or she has gone £ast a vore that vas
TIlunCersicoa.

Tme zcnfusIOn Cr natility ' £raspt or earn comes arftar zoacrs
' =@ cerson ci¢ nct nave cetinea ana uncerstooa.

[81)

~2ve vou ever ~aa the experience’ 2f coming 19 the enc 2f 3 cage

r83nZ:Ng you .cnt Knew wnat you nag reac? Well. scmewrere

wer on that cage you went past @ wora that you naa no cefiriuen 2
~correct cefininen for

[ IS VR YV
)
Yot

A ll)

i

Here s an example. it was founa that when the crepuscule arrvec”
~2 crilcren were cuieter ana when it was not gresent they were —uch
,eeler.' You see what happens. You think you con't uncerstanc :-e

L mcie icea, zut the inavility to uncerstand came entirely ‘rom the cr
L2y Icula rot zefine. crepuscule. which means twilignt or Zarx-

tmay mct only e the new ancd unusual worcs that you wiil rave
IZ< LD Scme ccmmonly used worcs can often oe mlscefmec anc s

) )

T=is zatum?® zbout not going past an uncetfinec worg s he oSt
~'::r""t ‘zct in the whole supject of study. Every supject you ~ave
'2<&n LZ° 3ng apanconed hag its words wnich you ‘aileg 10 get cefirec

“herefore, in studying this course be very, very certain you never
z2 zast a word you do not fully understand. if the maternal ceccmes
zZnrusing or you can't seem to grasp it. there wiil be a wora just eartier
"~z ,0u nave not understood. Cont go any ‘urther. 2ut GO Zack '

study: 'S 3oy tne ming t0; 'O read and examine for tne purpcse cf learmng anz
.tgersianaing.

grasp. grip: understand; comprenend.

experience: a parucular instance of perscnaily encounterng or unaergoing some-
—ng.

arrive: :0 be recognized as nNaving acnieved success N tne worid.

datum: anytming of wnich one could tecome aware, wnether ‘ne tning existed <
~netner ne created it. (Data is tne plural of datum.)

take up: 0 cccupy oneseif with the study or practce of.

o)

ar 3-

o

14
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INTRODUCTION T0 THE BASIC STUDY
MAMAL

IR 22t 2f HCW TO STUCY tas ceen cre that nas sacues

;caters ‘ar eonsd

R -

Nhy stucy? How co | stucy? What co | co with stucy? WWhy car:
Czet 1?7 \Why co | have a nard tme rememgering wnat | siwiciec”
Mhat am | coing 2 co with all this information?

.JdSt acout everycne agrees that in orcer to ocetter yourseif in ‘e
'2 get anead. you have !0 be aole to study. Advancements’® A
CCl. Zremoten anc pay increases on the |0D. anc new personal arc
‘sssional zcnievements ® are often ceterminea’’ solely’® zy re
Ny D sWiCy anz z2zpy what you have learreg. But mow 2o L zu
3 smig amit?
wle .S 2 t'v

-
=l

vy Oy )
JRENS]

)
D

[T VY I I YL Y Y]

O )

0

-ntl recently .t vas not recognized that stucy :tseif was a reqular.
cnizaole suciect. One s not zorn nstinctively'™® knowing now 2
/. tis nest semething that sinks in through years of scnochng. You
ave '3 .earn row

~Nhile ™any :heories > have oeen cevelopea anc many
zzcroacres’® ‘ormuiatea’’. some of which are worthwnile. something
as ceen missing. No true technology’'®of study nas peen availacie.
Shtaven cccur tC anyone that an actual technolegy could ¢r shouic
Xist!

)]

1Y) (1

plague: i3 rouble cr torment !N any manner.

eons: an extremely long, ndefinite period of tme; mousands ang mcusands <°

.ears.

advancement. movement forward; agvance.

achievement: sometmng accompisned. gained or reacnedq dv eifor:,

‘i determine: :0 Ce (ma cause of. Ntluence; regulate.

‘2. solely: ¢ty

‘3. acquire: :0 get as cne s own: Cecome the owner of.

*4. Instinctively: 2y force of nstinct without instruction or experence; Ty naturat
noulse.

*5. theories: an :dea or cpimion about something

‘6. approacnhes: ~ays Dy wnicn a place or persons can re reacned. means 2!
access.

*7 formulate: state ciearly and exactly.

‘3. technology: he metnods of application of an art or science as opposed 'c mere

xnowledge of the science or art tself.

Y]

wr

‘.()

18
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Ticay, n 3 mocern sond Anere tlecnnoicgies are "ir zreas
man s aoiity to assimilate’? zata and uncerstana the woria arourc =~ ~
zn zctual technology of study oecomes more important tkan ever

T~e Stucy Tacnrciccyt? ontained in tMis course S mor LSt anotmer
t.3tzm 2 teacning. It s me tecnnciogy ¢f stucy mace 2.2 acie fir -z

ume [t ags Zevelcoea Iy American ariter anc criloscorer o Seo-
T.IZarz. anC ozgent cver “fty years researcning anc Artng 2o -3
I322.eres azcut man. the ming ana li‘fe

Stucy Tecnnciogy uniocks the mystery of wny ,ou ~ave oLz 2

2arning. Wwny you cant rememoer what you stucy. it can sreax s
‘ne carriers that exist to fearning ana heip YOu 10 Cverceme nese.

“re Basic Stucy Manual provices a condensect znc
Juice 0 help a stucent learn how to stucy. It is your intrec
"emarkarcie new technology that can change your life. Her
A~ay ,Cu can stucy more effectively, ot narcer. ang z:o
2arn 2warg acnieving your coals in iife.

[SYIEN Y]

‘9. assimilate: absoro ana .ncorporate into one s tninking.

0. Study Tech: (Study Tecnnology) the know-now and tools 10 be apie 1o study :~e
materals of any ccurse. as developed by L. Ron Hubbara.

21. condensed: :0 put INto fewer words: express pnefly.

22. practical:workable:; useful and sensible.

17
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BASIC INFORMATION FOR STUDENTS

-5 33CuCN Cf JCuUr Course ccntains ceneral information wnicn A

JSU AN LCUr StuCies. TRere are @ ‘sw stucent rules anien =
3122zt onore mext zage, Following this trere s anotner stcrt arts
4TSN Al 28Sist ,CU N sWUCyYIng yoUr CTurse socklet arc noreal

This course is not meant to ce just a onilosoohic study. sometning
.C. reag ana then just think apout cor ciscuss. T"ne informatcn s ail
~eant ‘0 5@ used. There are results 1o be ovtained with these matenais.
'C those results are ootained through application. There are cemcn-
ratons and exercises on the course to help you do this. out '-e
Zicatcn sn't meant to stoo there. Between classes and wnen .ou
Ve 2omrzieted the 2ourse you sncLid csntinue to Lse what /cu (earn o
rove JCLr ‘e ana tne lives of tncse arouna Vou.

P

| I SV VS I 4V}

)y O

%u
)
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STUDENT RULES

. 3s I- 3greerrents. The rules ‘or this course are:

th)

e cn ume ‘or class. 1Y ‘cr some very Jrgent reason. Loy z-

== =

-~

-7aclig 1D allenc ccurse on tte cay or ume tnat you rave screcu.s
Lcurself ‘or. ‘et the Supervisor kmow as ‘ar as Sossitle 'n acvarce

1

- b

2. Get sufficient ‘coa ana sleep while you are coing 'me :surss

3. Co nct consume any crugs or alcohol curing the perice ,cu ars
sn ccurse without the express<? permission of your Supervisor. * 2y
zre taking mecically prescribed crugs uncer the care of a cocter. - easa
~fcrm your Supervisor.)

= oy zre zlloweag o smcke cn creaks cnly and only culsice -2
tzurse rcom.

5. 20 nct eat or store fcog in the course room.

5. i* you nave any proolem understanqging any of your materais zr
‘scmetning seems confusing (0 you. tell the Supervisor rignt zway 32
"2 can ~eip you. Dont ask another student zecause he or sne —zy
"ave "e same cuestion. Always ask your Supervisor. This s .ary
~coeriant,

23 express: ciear and definite.

19
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PRACTICAL ASSIGNMENTS

on this course. there are cractcal assignments iistec n ire creck-

at
S

-

i
O

Tre aorc pracucal s .sea o mean the crils wnien Cermit 2
WCent 0 associate ana cooramate theory<* with actual items ana
Z:eCts 10 which the theory applies. Practical is an application of wnat
ne KNQws (0 what one 1s seing taugnt to uncerstana. hancie or contral.

L)y )y w

“ractical assignments can include cescribing examples ‘rom your
own experience. writing essays on how you can apply a catum to a
Ziven situation ana actually performing the action callea fer.

Zn ail cracticat assicnments. jou should co them ‘rom the view-
coimt of Heow can this catum | have stugieg De applied to my own ife?”

That 1s how you will get the most out of this course.

<4 heory: :ne part of a course wnere one learns Dy Studying wrniten matenails.

20




SECTION TWO

WHY STUDY?

21
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WHY SUDY?

in mis cicucnary of 1828. Noah Webster' said that o swucy mean
to acc./ tne mMing 2 0 reac anc examine ‘cr tne ourscse of learnin

-
2
-~
-

Sm~ o msgPQtIm A A~
EYORRUHEE R N )

)
(9]

- -~
cez zne stucy”?

[ - ~ mpe + , - , Vi - e
Lot 2o fanty nat ,ou canntt make an intelligent actvity ¢4 8

SCme siuzents CO thrsugn a course ang winc up 2t 'me cther erz
‘ tunazie 12 zo anything with it. In actual fact. this s cecause ey
lec tne course just so tney could pass the examinatcn: tney cia not

v "2 ccurse in orcer o apply the cata in it

Tm'5 5 a7y sucn people fail in practice after they gracuate

w

| Okay, it says that you take a
Boy. if | can just get dummy test and practice on it

through my exams... SO you feel comfortable when
you take the final exam.

1. Webster, Noan: (1758-1843) U.S. writer of a dictionary.

22
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Alright, we've been at Tomorrow's the big day!

this for six hours.

23
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| studied French for three years.
but | don’'t remember a word of it.

3 @ i’;w

25
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]

his goiNg 1O e cn the exam?" ask yourseit: "How can | apply nis
~atenat?” or "How can | really use this?" ‘Vith this in minc you wil get
much more out ¢f wnat ycu stucy anc wiil be anle to sut wrat you stucy

The rext ime ,0u are stucying sometning, .nsteag <" TINKING: '3

How can | really
use this?

26
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You speak French well.
Where did you learn it?

27
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Tear out pages 28 to 30 and place them on the Supervisor's cesk.
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THE FIRST OBSTACLE T0 LEARNING

The ‘irst obstacle o learning is the icea that cne 'xnows it ai
zireacy.

A stucent who thinks ne knows alil there is 10 know acout a suzject.
w~ill not oe aole to learn anything in it.

Such a stucent ccesnt even know what he coesn't Krow.

it you askea him if he was willing to learn apout it. he would try o
avoid your cuestion. He isn't willing to learn about it tecause ne has the
‘alse icea that he knows ail apout it aireaay.

As an examcie, an amateur? photographer cnce took a correspen-
zence ccurse® in pnotograpny, thinking that he might learn a ‘ew mcre
tricks in the subject. He naa been a rather successful photograprer.
naving sold many of his photographs to magazines. ana some of his
~Ork naa even oeen published in geography books. However. once ne
started the course. he only got as far as the thira lesson wren ne founa
nimselt bogging* on it and putting it aside.

-ater. he took another l0ok at this corresponcence course he was
‘aking ana realizea that this same course containea the real nasics and
‘uncamentals® of the subject of photography that he cian't even know
existea in it. He saw that he cidn't know even the first funcamental ¢f
vny pnotographs were taken in the first place!

2. amateur: a person wno coes sometning for pleasure. ~ot for money or as a
profession.

3. correspondence course: a course given by a SChool that Gives iessons by mail,
Instructions, expianations and questions are sent to ‘ne swudent. and ne returns
nis written answers for correction or approval.

4. bogging: the act of sinking or getting stuck in or as if in mud.

S. fundamental: a founoation or basis; basic; essental.
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it cawne@® on nim that he naa oeen very arrogant’ anad that re
-eally cicn't know all there was to know on the subject of ghotogracry.
znc that there was something there to learn’

Trce re couic see this. re CUCKIeS cown® ana startec o stucy e
czurse fer reall He then fimisned the next eicnt '/essons in two weexs ¢f
Zar-tme stugyY 2nc cainea a workacle uncerstancing cf the suciect ‘or
met-stime. Al ne Knowlecge anc uncerstancing ne nacg 'earneg ‘rem
mE&t o scurse acuig have zeen cenied nim if me nag not cverccme tre

r3t costacle 0 iearning.

2n the supject ¢f learning itself. the first catum to learn znc the st
>Cstacle to overcome 1s: Nhy are you stucying it if you know ail accu:
D0 pegin with?”

A swucent's aoiiity to learn coesn't cepenc <n nis saying new stuzic
~2 5. Ut cepencs ¢n his wilingness to iearn.

£ 3 stucent can cecice that fe cces not aireagy know everyinirs
ocut a subject ana can say to himself, “Here is something to stucy.
3 stucy it.” he can coverccme this oostacle ang pe apie to learn

at
This 's a very. very important catum for any stucent to learn. I re
~nCws this ana zapelies it the cateway to knowlecge 1s wice czen 2

o~

dawn: 0 grow clear o tnhe eye or ming.
arrogance: cffensive display of superionty or seif-mpaortance.
buckle down: ‘0 work hard at.

1

(9]
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| type well enough
T T T already. I'm only
N taking this class
because it's a
requirement.

! reatly hope | learn
‘0 type fast in
- ‘his class.

- TYPING
~ CLASS
|

| |

33
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This is great! I'm really
getting faster.

| can always pay someone
to type my term papers

H for me.

34




SECTION THREE

"~ THE BARRIERS TO
STUDY




BARRIERS T0 STUDY

L mas teen ciscovereq that there are three cefinite carriers wrich
a cersons zoility 10 stucy anc thus his apility 10 22 equcatea.
rrers zZIllaily procuce gnysical anc mental reactons.’

f cne KNows anag uncerstancs what these parriers are ana ~ow 19

reactlion: an acton. nappening, ec., .n return or in response 0 some ciner
acuon. nappening or force. etc.

38

CSI FROD Nou 22 1933




THE FIRST BARRIER: ABSENCE OF MASS* ,

Trying 0 ecucale scmecne withcut the mass (or coiect) trat ke s
I2ING 0 Ce involves with czn make it very Sfficuit for mm

Today’s lesson is
about tractors.

2. mass: opject: a composition of matter and energy existing in the pnysical universe.

39




Such an absence of mass can actually make a stucent ‘eel squasnec.® .

: 2zn make him ‘eel nent.*

3 squashed: pressed, crowded or squeezed.
< bent: ‘orced out of straigntness; bowed.

40
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sort of spinny.®

3 spinny: ¢:zzy: a wnirling, dazed sensaton.

41
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carec.

and exasperateq (irniatec.
annoyeg. cr zngry).

b, .
e [T

¥ he i1s studying the coingness® of something in which the mass s
aosent. this will be the resulit.

5. dolngness: ne noun form of doing (acton, performance. execution). Congness
~ould refer to the actual actions or tnings done.

42
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=or examcie, f one 1S StuCyINg aDCUt tracicrs. ne frintec cage arc
the spoken word are no supstitute” for having an actual tractor there

Photegracns or moticn cictures are heipful cecause they resresert®
3z zrcmise’ or mepe of tre mass ¢f a racter.

A tractor is big.
It has four wheels and ...

//‘\‘\\ /
{ v

N /1 still don't |

K \Get it! <

it is important to understana that educating a perscn in a mass that
re zoes not have and which is not availapcie can grocuce some
nonoptimum’® physical reactions.

]

substitute: sometning nat 's used in place of sometning ese.

3. represent: !0 act or stand in place of: e a substiu'e for.
3. promise: sign nat gives reason for expectng success: cause for ~ope.
*J. nonoptimum: not the Cest: less nan 'he most favorable cegree. conaiton or

amount.

43
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‘ucu were trying o teacn a ‘ellow all apcut tractors cut jou 2.2 ot
show him any tractors or let him experience the mass of a tractor. ne A
voulc wing up with a face that ‘eit squashed. with heagacres ana with
~i§ sicmacn ‘eeling ‘unny. He woulcd ‘eel cizzy ‘rom time 10 tme ana
siten ~'s eves would hurt

44
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This catum has great application. For example. [f a cnila were
studying ana felt sick and it was traceg’' back to a lack of mass. the
sositive ¢ remecy ' would e to supply the mass—the opject tseif ¢or a
-easonacle’® supstitute—ana the child's sickness could rapicly ciear
Sle i

T=ig zarrer '0 stucy—rhe swcying of semething withcut its mass

sver Ceing arounc—procuces very Iisuncty T tecognizaple reactons.

traced: fcllowed a track, :rail or other ing:catea wvay.

positive: constructive and helpful.

remedy: scmething that corrects, counteracts or removes an evil or wrong.
reasonable: not asking to0 mucn: fair: |ust.

clear up: 1o make or become clear; expiain.

distinctly: clearty seen, heard, felt, etc.

o NNV MR N
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THE SECOND BARRIER: T0O STEEP"" A ~
GRADIENT

4 Zracent means ‘sormernirg Mat starts cut simoie anc ets Tore

iz ~—ore comoiex.

T=e secona carrmer 'O stuagy s zased on the fact ¢f tco steeo a
stuzy gracient. When one nits too steep a gracient a sort of cenfusion
=r ~zenngness ® resuits.

Say you were 10 ‘ina a cerson who was stucying aobout engines anc
~e was confusea ana sort of reeling.

-

steep: naving a reiatively snarp rise. unreasonaply hign or great.
‘3. reelingness: ne feeling or sensation of dizziness: a sensation of spinning or
yairling.

48
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[ e e )

Tew VUL ALY Ndl st N4 Ceen 0 Myugh 2 2 RYIRNNe; =
stucying one tyge of enging 10 stucying 3 more comoucates t,oe :
encine. The cerscn C.C nCt reaily ungerstanc SOmetning ascut tme ¢ -3

/pe Cf engine out jumpec {2 stuaying tne next type ¢f encine anc 3 )
Aas 12O steep a gracient ‘or nm

51

FROD NQU




sngine.

19. assign: 0 regard as beionging to.

52
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ne cifficuity realy 1es z

2l ine 2 z7
zngife. ne encine ne felt ne uncersices

S3
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acier:t

‘cr 120 steen a gracient 13 10 Cut zack the gr
ne aas

~e remely
Simg oLl Are~ ‘ne persen was not confusea about wnat
- anc 'mer ‘ing out what new action ne uncertook to go. Finc out
Lnat re ‘=2t ~2 yncerstocc well just tefore ne got ail confusec.

Show me what you
were doing last and

understood well.

o~

" _—_ N
nth, * ——= nfnes
b= = (,"‘m b -

e

Qi)
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~7 " ITg zrea—ire zrea Srere

¢+ not reatly uncerstanc.
Y
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“Vhen this is clearec up. the stucent wiil ce acle to crogress gzamn

_ AR ’
VRO A 2N

£ .Q!’ -\ /’s,');. ’//

AR -

S

56

CSI FROQD NHaU 22 1393




P e
;R\':(%'\'j:?,"/
RS -
e




This parrier of too steep a graaient is more evicent®® ana most
appiicapie®’ in activities in which there is doingness involved. but it also
applies in subjects that are mainly concerned with thought.

When a gerson is foung to e terroly confusea on the secona
22UCN Ne wWas supposea 0 Co. it s safe to assume that he never reaily
_ncerstocd the first acton.

20. evident: easy 10 see or understang; clear; plain.
21. applicable: that can be applied:; suitable.

58
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THE THIRD BARRIER-AND MOST :
IMPORTANT BARRIER:
THE MISUNDERSTO0D WORD

The thirc ang most important 2arrier 0 stucy s the misuncersioccs
NOrC. A misuncerstooa word s & word wnich 1s nct uncersticeg -
vrongly uncerstocaq.

An entirely citferent set of physical reactions can cccur aren cre
82ds cast worcs ne aoes not uncerstand. Reaaing on past a worc that
~vas rot uncerstood gives one a aistinctly zlank®? ‘eeling or z
~vashec-outs? ‘seling.

/:Czﬂ i

z2. blank: empty; empty of thougnt; lacking ideas.
23. washed-out: weary; exhausted.

59




A “not-there '2* ‘eeling ana a sort of nervous=* hysteria-® zan ‘ciiow
that. \

-
N
N\

\
\
\

/S == \ |
[ /‘\ ,’—\ b !
> ™

1.

24. not-there: not at or n that place.
25. nervous: snowing emoticnal tension, restlessness. agitation.
25. hysteria: wiid uncontrollable emouon or excitement.

60

CSI FROD NOU



| -

The confusion or inactity 1Q grasp or iearn comes Ar == 2 sCrl
*hat the cerson cid not have aefineg ana unaerstood.

ART ¢

61
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What does he know?

his is ridiculous, art isn't

No. you're doing it all wrong. important anyway.

64
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A misuncerstood cefiniticn cr a not-comgrenencea cefimition cr an
uncefined word can even cause a person to give up studying a subject
anc leave a ccurse or class. Leaving in this way 1s called a “biow.”?’

How's that art course?

| dropped it. The teacher
didn't know anything. It's
not important anyway.

.
.
L
7 (.
== 7
\—/

~
i

blow: unautnonzed departure from an area, usually causeg by misunaersicod
data.

65
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A Cersen coes not necessariy tlow tecause of the cther carners
to stucy—iack of mass or too steep a gragient. These simply procuce
snysical phenomena. But the misuncerstooc wore can cause a stucent

1D TICW.

Secause cf this the mMiSUNCEersiood Wworg s much more mooriart

(SR

~an 'ne ctner two. The misuncerstood worg estaciisnes asutucess ang
22k 2f zzuluce anc tus is wnat psychologists nave ceen trying 1o test

S il

iap /2ars Aithout .’ECanIZ:ﬂg wnat it was.

[t s the misuncerstoca wordg.

aptitude: readiness or quickness in learning or understanding; an apility :n a
parucuiar area.
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What word didn't
you understand?

Forget it. Maybe I'm not
cut out to be an artist.
Maybe | shouid study

something eise instead.

/

What does the word
art’ mean?

67
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WOW! I'm going back
to that art class!
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This s ai many stucy cifficuities go zack to ana it precuces sucn
a vast panorama®® of mental effects® that it itseif is the prime>' ‘actor’?
nveivea with stupiaity ang many other unwantea zancitions.

z3. panorama: a contnucus seres of scenes or events; cznstantly cnanging scene.

20. effects: wnatever s produced by a cause; tnings made !0 napgen Ty a perscn
ar tning. resuits.

31. prime: tirst in i/mportance or vaiue; principal; main.

22. factor: any circumstance, condition. etc., that brings about a result.

33. fleld: a subject. activity or area of interest.
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MmE A e
(SRR S -

* 3 cerscn CiCn't nave mMiSURCerstoccs. nis faent® —ign
"ot Se present, tut his goingness would te present.

WNe can't say that Joe woulid paint as well as 2ill, out we can say
matire racility of Joe to paint comparead with the aciity of Jse 12 20

-~

"e mclons cf cainting s Cepencent exclusiveiy®S ing cnly Lzo
zefimtcrs —axciusively ana only upon cefinitions.

o
DE-itant

3 alallalad

This s very important tecause it tells one wnat happens 0 zoinc-
~ess anc it also tells one that the restoration®® of doingness cecercs

Y ]

cnly uoon the restoraticn of uncerstancing of the misuncerstoog &2rz

#

34 talent: a natural skill.
35, exclusively: celonging to no other: not snared.
26, restoration: :ne act of bnnging back !0 a state of soundness.

7
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Say, that's quite good!

This is very simple technology. It is a sweepingly®” fantastic discov-
ery in the field of equcation and has great application.

This discovery of the importance of the misunderstood word actu-
2ily opens the gate to education. And aithough this one has oeen given
ast. 1t is the most important of the barriers to study.

-

ZT  sweepingly: wide ranging, In a manner that :s far-reacning or wigespread.

72
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SECTION FOUR

WORDS AND STUDY
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HANDLING MISUNDERSTO0D WORDS

hen you come across a worg or symeol you Co not uncerstance.
1.5 impertant that ,ou clear 1t up i/mmeaiately. A MISUNCErstoca wors
Lol remain misuncerstood until one “clears ' the meaning cf tme wore.
_nce me wers s fully uncerstooa. tis sald to ce cleareq.

How to Clear a Word

1. Have a cictionary to hana’ while you are reaging so that Jou can
Zlear any misuncerstooa word or symool you come across. A simple cu
scoa cictionary can oe found that does not itself contain large worcs
~ithin the cefimitions of the woras which have to be clearea.

2. ‘When you come across a wora or sympol that you co rot
.ncerstana. the first thing to co is get a cictionary ana ook rapicly over
e cefinitions 10 fina the cne which applies to the context® in wnicn he
~Ora was ceing used. Heaa that aefinition and make up sentences
.sing the wora that way until you have a clear® concept® of that meaning
=t the worc. This cculd require ten or more sentences.

3. Then ciear eacn of the other definitions of that wora. using eacn
cre in senwences untl you clearly understana each cefinition.

/hen a3 wora nas several different cefinitions, you cannot limit your
.ncerstanaing of the wora to one defimition only ana call the worc
uncerstood.” You must be aole to understand the word when. at a later

Cont. rowever. clear the technicai or specializea cefinitions (matn.
ZiCiogy, etc.) or opsolete (no longer useq@) or archaic (ancient ang ro
cnger 'in general use) cefinitions uniess the word is ceing useag that
sray in the context where it was misungerstood.

1. The next thing to do is to clear the derivation—which is e
zxolanation of where the word came from originally. This wil help you
sain a basic understanaing of the word.

5. Most cictionaries give the idgioms of a word. An idiom is a phrase
or expression whose meaning cannot be unaerstood from the orainary
meanings of the words. For exampile, all in is an English iciom meaning

hand. to: witnin reacn.

2. context: :ne parts of a sentence. paragrapn. etc., :mmediately next !0 or sur-
'ounaing a specitied word or passage and determining its exact meaning.

3. clear: easy 10 understand; not confusing.

<+ concept: a :nougnt completely without Sympois, pictures, words or sound. It 's the
sirect .cea of something rather than its sound or symbol.

74

CSI FROD NoQU 22 1993




cery tred.’ ’In a sentence this mignt Ce Lsea. .Se Ci1C et wart i It
to the party pecause he was feeling all in.”) Quite a few worcs -
Sngiish are usea in idioms and these are usually given in a cictionary
zfter the cefimtions of the wora itseif. If there are «cicms fcr the worc
‘mat you are ciearing, they are clearec as well

3. Clear any cther information given aocut the worz, such as ncte
s usace.” synonyms.® 2tc.. SO you nave a full uncerstancing cf -

M

Misunderstood Words in the Definition

It you encounter a misunaerstooa wora or symeol in tne cefinticn
of a wora teing cleared. you must clear it right away using this sams
crocedure ana then return to the defimtion you were clearing. (Cicticr-
ary symools’™ and appreviations are usually given :n the ‘ront of ~e

cicuonary )

However. ¢ you fing yourseit spencing a ot ¢f time cleanng worzs
sitnin cefimtions of worcgs. you snould get a simpler cictionary. A ¢22:
z:ictionary will enable you to clear a wora without having to look up a "<t
o¢ cther cnes in the process.?

Example of Clearing a Word

-€t's say that you are reading the sentence 'He usea !0 cizz-
nmneys ‘or a lving ' ana youre not sure wnat chimnreys means.

You find it in the aictionary and look through the cefinitions for re
cne that applies. It says "A flue for the smcke or cases ‘rom a frre

‘Youre not sure what ‘lue means so you ICOK nat up: .t says -
cnannel or passage for smoke. air or gases.” That ‘its ana makes
sense. SO you use it in some sentences until you nave a ciear concez!
oot

Flue in this dictionary has other cefinitions. each of whnich 2ou
yould clear and use in sentences.

Next. read the derivation the dictionary gives for the wora flue.

Now go back to chimney. The definition, “A flue ‘or the smoke cr
gases from a fire,” now makes sense. so you use it in sentences untl
you have a concept of it.

o

usage: the way n wnich a worg or pnrase s used.

6. synonym: a word or pnrase with the same or nearly the same meaning as anotrer
~Ora or pnrase.
symbols: a mark, letter or sign wnich represents an obiec:. dea. qualty, etc.

8. process, in the: in or dunng the course of doing sometning.
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‘You then clear the cther cefinitions. | the cictionary you are using
has specialized or obsolete definitions, you would skip them as they
aren't in common usage.

Now ciear up the derivation of the word. You ‘ina that chimney
crignally came ‘rom the Greek worc xaminos. which means “‘urnace.’

[* *re AQra hac any notes apout its use. synonyms cr icioms, hey
~Ouig all ce ciearead too.

That would be the end of clearing chimney.

The apove is the way a werd should te cleared.

‘Mhen woras are understood. communication can take place., anc
~ith communication any given subject can oe unaerstood.

“To pluck the strings
of the guitar, use
a plectrum.’
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Plectrum?
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/\/—\A

siectrum ziex’' tem) n. a ‘hin piece of plastic, metal, bora, etc.,
\ .3ea ‘cr :;;.cxmg ire sinngs of a guitar, mandein, ete. [Greex

\

I @xfren. tning 1o sinke with) /

| )
\\_—/\_/\/
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‘Joe bought a new
plectrum for his guitar.’

Sally lost the plectrum
and had to use a chip
of wood for one.’

He prefers a plectrum
made of plastic.”
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To piuck the strings |

/ of the guitar, use
a plectrum.’

~ ~_7

Now | get it!
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SIMPLE WORDS

You might suppose at once that it is the 8IG words cr e technical
~Crcs wnich are mest misuncerstocc.

=35 s NG e case.

Cn zctual test. it was English simple wvorcs ana NOT tecnnical
~Cras which prevented uncerstancing.

Woras like "a.” “the,” "exist.” “such” and other “everypocy knows’
AOrcs snow up with great frequency as being misunaerstoca.

It takes a BIG aictionary to cefine these simple worcs ‘ully. This is
zncther cccity. The small cictionaries also suppose “everypoay knows.”

't s aimest increcidle to see that a university gracuate nas gene
threugn years ana years of stuay of complex subjects ana yet cces not
Know wnat “or 2r "sy or "an’ means. It has to ce seen to De pelievea.
Yet when cleaned up his whole education turns ‘rom a solid mass of
zuesticn marks 0 a cean useful view.

A test of scnooichildren in Johannesourg® cnce showec that .ntel-
igence CECREASED with each new year of schoo!!

The answer to the puzzie was simply that each year they accec a
‘ew cCzen mcere crushing misunderstood woras onto an aiready zon-
‘Useg vocabulary that no cne ever got them to Iook up.

Stupicity :s the effect of misuncerstood worgs.
In tnose areas which give man the most trouble. you will fina the
mcest aiteration of fact. the most confused ana conflicting iceas ana of

ccurse the greatest numper of misuncerstooa worcs. Take
“aconomics’'? ‘or example.

The subject of psychology '’ Segan its texts by saying they cid not

Johannesburg: city in northeast South Africa.
0. economics: ine science deaiing with the production. distmbution and consump-
ion fusing) ¢t weaith and with the various related problems of labor. finance.

_;ASD

SSUENN e~ TN

:axaugn, etc.

11. psychology: :ne study of the human brain and stimulus-response mecnanisms.
— ‘; = a5
ion fusing) ¢t weaith and with the various related problems of labor. finance.
:axaugn, etc.
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<NCW wnat ‘he ~ora means. S0 the subject itself ~ever zrrives -
Professor Wunat of Leipzig University in 1873 perverteg the term.
-eally means just "a study (ology) of the soul (psyche).” But ‘Nurnct.
vorking uncer the eye of Bismarck. ® the greatest of German miiitary
‘ascists. * at the neignht of German war ampoitions. haa to ceny man rzz
2 30ul. S0 there went the wnoie sucject! Men were thereafter animals -
all mght 0 «il amimals) ana@ man had no SQul. 30 the worc Ssycn-
ICCy CZuiC " .onger ce cefinea.

T

[}

THE SARLIEST MISUNDERSTOOD WORD IN A SUBJEZT IS A
<EY TO LATER MISUNDERSTOOD WORDS IN THAT SURJECT.

In stucying a ‘oreign language it is often founa that the grammar
vorcs of one's own language that tell about the grammar in the foreign
anguage are basic to not being able to learn the foreign lancuage.

That a person says he knows the meaning is not acceotanie. Have
~im 'cCK it LD no matter now simple the word is.

‘2. arrived: !9 pe recognized as naving acnieved success in ‘ne worid.

‘3. Bismarck: Ctto von Bismacrk (1815-98), a German statesman wno unitec
vanous German states into the German Empire in 1871, Stated that German
problems must be solved by "blood and iron.”

"4 fascist: of fascism, a system of government led by a dictator having comopiete
power. forcibly suppressing opposition and cnticism, regimenung all :ndusiry
commerce. etC.. and empnhasizing an aggressive nationaism ana often racism.
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9. because of.
by reason of.
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TYPES OF STUDENTS

‘Ne rear about very *ast students and we hear about very siow
wicents. Those classifications have no valigity. ® There are only carefu/
;2ents ana careless stucents.

iy an

A stucent can oce very ‘fast ana stll ce very careful. If he were
‘eacing cown a paragraph and sucdenly realizea that he cidn't have a
clue wnat he was reading about. he would go back and fina cut where
ne got tangleg up. Just cefore that there was a word he cign't uncer-
stand.

I¥ he is a careful student, he coesn't continue until he finas out what
that worg s anc what it means.

His crigntness on the supject is cependent upon the cegree re
zces this.

It you foliow a routine like this in study. you will fing out that ycu
can stucy.

'S, vaildity: rutn or soundness.
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THE TWO PHENOMEMA OF
MISUNDERSTOOD WORDS

First Phenomenon-

Vhen a stucent misses understanding a worc. the secticn rgnt
z'ter that wora is a blank in his memory. You can always trace back 1o
‘he wora just defore the blank. get it understood and find miraculousiy
that the ‘ormer dlank area is not now blank in the matenal he s
stucying. The above is pure magic.
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On this page where he’s taiking
about the development
of the automobile...

/\ Where's that? | don't
remember that!

Look. right here.
Q That wasn'’t there before.
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Listen, in this section right
before that, did you understand

the parts of the engine?

//:\,\\ Of course | did.

e | understood
it perfectly.

Okay. let me check.

What does piston” mean? Well, it’'s that part of an

engine that... er... part...
you Know...

N

CS1 FROQD HNOU



Let's look it up.
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Hey, look! | didn’t see

the rest of thig page
before either!

93

CSI PROD NQU 22



geceon
AS ~~erec sariiel vhe NOrS S not araste =g ol ent tnen
o2 ncncamorenens\ n olankné g) of think ~reciatelV atter




TMIS s ‘clicwed OV (h@ SIUCENTS 3CIULGNA ‘Ir tme T ERK tamtton
AnICn s 0 incivicuate ® ‘rom it—separate seif ‘rom it

li Well, there's more

to life than
I'm really enjoying what computers.
we're learning about TN SN
computer programming. - ;o N
| ) \>_\\‘\ y

'S :ndividuate: :0 withdraw out of groups ana nto only seif.
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Now hat the stugent is ngividuatea from the area. re ren
sommits’” harmful acts’® against the more general area.

Hey, 've got a can ot

spray paint. Let's decorate
the bathroom.

*7. commit: 10 do or perform (usually something wrong).
‘8. harmtul acts: acts which are caiculated to harm or injure.
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You were caught vandalizing
the rest rooms.

So what? | never
wanted to be here
in the first place.

This is followed by an effort to restrain himself ‘rom committing
more harmful acts and efforts to fina ways he has been “wrongea.”**
This is followea cy vanous mental and physical conditions ana oy
various complaints. ‘ault-finding ana look-what-you-cid-to-me.

‘3. wronged: :0 nave treated badly or unjustly; to nave done wrong !0.
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This justifies a ceparture, a oiow.

Listen to me young man,
you stick to your studies
and | expect nothing but
top grades. You try to
quit and I'll kick you out
for good.

I'm quitting school.

98
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3ut most eaucatonal systems, ‘rowning=* In ZiCws as ltey cc.
cause the stucent to really withdraw?' himself ‘rom wnatever Fe aas

stucying ana set up in its place mental macninery wnich can receive
2INa give 2ack sentences anc pnrases.

Okay, I'll see he puts

\ 4 We'll restrict his

in extra study time privileges for the

after class. rest of the term.
e

20. frowning: snowing aisiike or not approving.
21. withdraw: 10 move back; !0 retreat; to retire from: :0 go awav.
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\ Computer programming involves.... ~ ’

‘l \ I've got to remember this ‘
&\ N ~ it I'm ever going to pass.
/) B ~Ne NN - "

—_— - pu— s —

I'll write it down so | don't /
forget it. Computer programming °
involves...

!
~ e T
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; Computer programming | S
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Ve now nave “the quick stucent who somehow rever aoplies what
~e learns. This 's known as a "glib"?? stucent.

TEST
What yoes ¢
BRR{T. THTa
p«cgrammmg'
I

22. glib: ceing aole 0 read but unable to apply. A glib student 's one wno can quote
‘ne materal ne studies but cannot apply any of it.
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—
| SXAMS |

The specific phenomenon then is that a student can study some
~Orcs ana give them back ana yet be no participant to the action. The
stucent gets A~ on exams but can't apply the data.

102
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I've set you up for

a good job interview
tomorrow.

I'm so proud of you!

103
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FETUC“\/’OJ Yes, | took basic

o t . Well, you got good
YMAQMO] computer courses grades and you're a

bright young man.
Let's give it a try.

104
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AN Now. how does this go?
| don't remember.

Hey! What are you doing?!
Didn't they teach you
anything in school?

The “very bright” student who can't yet use the cata isnt there at
zil. He has long since ceased to confront*® the supject matter or e

supject.

23. confront: 0 face wuhout flinching cr avoiding. Contront 's actually e apiity 3
Ce there comfortably and perceive.
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T"e morougnly zulltt stucent s .USI StUCK 1 me momecmorerer

clankness ‘ollowing some misunderstood wora.

-

Tre zure for erther cf these concitions ¢f "Tnignt nonccmorenen-

B

120 zrozul’ s te fng the mussing wera.

~4
o

aull: siow 10 tninking Or learning: stupid.

106




SECTION FIVE

THE DICTIONARY
AND STUDY




HOW TO USE A DICTIONARY

~
~ezrs z czilecncn 2f cr a thing ccnneciea with.

A Cccucrary siis a persen how o say a werc. wvnat it means. now

> scell it ana now to use it. Cictionaries usuaily wiil tell you wnere a
w22 zcmes from.

A cictionary 1S a worc ook.

Cefinitions in cictionaries are not always complete ana in some
es are not totally correct. Remember that dictionaries are written oy
Cie who themselves might have misunderstoods. So co not ‘reat
mem zs religious ‘texts wnich must be believea. They are mostly
IZlrrect Cut they are just tcols.

238
~20
zec

The Alphabet

<nowiecge cf the alphapet is the key to finaing words guickly. 70
.se a cictionary rapicly one has to oe able to recite the alphabet rapicly
:rz xnow the relations of letters in the alphabet one to the cther
~starty. Ctherwise. cne can get lost ana it will take a long time t0 icoK

.0 ~orcs. One literally has to xnow the alphabet nackwarcs anc
Traarcs.

Mlorcs are arranged in alphapetical order in all cictionaries. A
z.cucrary has a section for each letter of the alphabet. The first letter ¢
me aorc cne s looking up tells one which section of the dictionary to
2ok n \Within any section. words are further arranged alphabeticaily oy
"~eir secona letters. then their third letters and so on. For instance. the
LCreocar sould be ‘ound after the word castle and oefore the word
cawen

Guide Words
At the top of each page of the cictionary, there are words printed in

clack heavy type. They are callea guide words. Guide words show the
‘rst ana the last words printed on that page or in that column.

religious: very careful; strict: scrupulous.
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bath battery

=3

"2 zuice worads on each cage. Guice woras heip cne fing e wors
zeing lookea ‘or ‘faster.

The page of the cictionary one wants can oe found by ICOKING 3t

Pronunciation and Parts of Speech
Pronunciation means the way something is said. A gictionary teils
cne now to pronounce a worg and this is given in the aictionary rcrt
2'ler the wora itself ana is usually in parentheses.

Srornunciation Is shown oy:

3. now the word is cividea into syllables (a syllable 1s a word cr 2
smail part of @ word wnich can be pronouncea with a single. uninter-
".dted sounaing of the voice).

=or example. the wora slephant contains three syilables:

el e phant

0. how the word. if it has two or more syllables. is accenteg e
2mphasizing of one syilable of a word more than another).

el e phant

The accent mark tells one that the first syllable of the wora is e
cne that is said with emphasis when pronouncing it.

C. how the individual letters in a word sound through use of &
cronunciation key.

el a fant
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Cictionaries use letters ana special marks t0 show how a worc
sounas. Generaily, there are pronunciation keys at the bottom of eacn
cage or every other page which list out the most important letters ana
marks.

“nere 1s also a compoiete listing near the front which gives the use
=t every letter or mark usea in that cictionary to show how to pronounce
3 sorg. 2y cocking at the letters ang.or marks in parentheses znc
INECKINg ne crcnunciation key at the cottom of the page (or near ne
rcrnt of the cictionary), one learns how the word is pronouncea. =or
nstance. to learn how the first e of elephant is pronounced. one I00ks
it he key anc sees that it is pronounced in the same way as the 2 in
‘re words met ana rest. Pronunciation keys differ a oit from aictionary 0
cicuonary out they are all used as cescribea here.

Following the pronunciation. the cictionary then designates® wnat
cart of speech the word is and. when needeaq, the singular or plural
‘zrms of the wora. For example. mouse is a thing, a noun, and its ciural
‘ormos mice.

Definitions

Next comes the cefinition of the word. If it has more than cne
cefimition. most cictionaries numper them.

Often cictionaries give examples showing the use of the word. Sut
n Zlearing a word. it is not enough for the person simply to read these
2xazmples. He has to make up several of his own pefore he really knows
ne aora.

Dictionaries also often give specialized definitions when the wora
"as a special meaning In such subjects as law, sports. science. music
2nc so on. They often give slang (words or phrases that are not
tonsicered to be ‘‘standard” in the language) definitions for woras.

|dioms

AN idiom is a phrase or expression that has a meaning different
‘rom what the words suggest in their usual meaning. For example. (0
catch one’s eye is an idiom which means to get one’s attention.

Most cictionarnes include the idioms of a word after the aefinitions.

2. designate: 10 mark out; point out; Indicate definitely.
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Derivation

A wora's cerivation (a statement of the ongin of a wora) s gut
srackets. The cerivation can De very important to one's ‘ull uncerstanc-
rg ot the wora. Worcs zet alterec through the aces. Sy sseng it
Zervauon cre can ‘ina cut wnat the word criginally meant. ~ =2 wors
zerivation s usually founc at the ceginning or the ena of the cefiniticrs
~ me zictenary.

[VI{}]

In the cerivation certain signs ang acoreviations are uses.
The sign < means gerived from.
The sign - means and.

The worc or words t comes from are written in italics. Jsuaii/
aooreviations are used to show the language the word comes ‘rom. =2~
example. CE woula mean Old English. whicn cenotes the Znagnse

spoken up 0 approximately the twelth century. These aooreviations ars
. cefinea in the cicticnary. Sometimes at the end of the dervation 'rere s

a word wntten :n capital letters. This means that further catz on -2

cnigin of the worc can ce found under the dervation cf the ~orc -
capitals.
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Example of a Word Entry

pronunciation part of speecn in
| italics

|
| ‘
~ora | cool (kul, adj. ‘
b
. ! | ,
zefinition 1 1. mildly cold: neither warm nor very cold:
| pleasantly cold:
‘ a cool day. —————example in italics
|
zefimition____ | 2 giving a feeling of coolness:
‘ 3 cool dress. ————<example 1n italics

!
|
!
|
'
|

o i |
cefimtion__, . 3. calm: not excited:

axample n____ ‘0 remain cool in spite of trouble.
talics : % ]
N
cefiniton__. L4 US Slang first rate; superior; admiraple:
example in______ He drew a cool cartoon.
talics o
N
ciom _ cool off 1. to calm down. 2. to lose interest.
b
senvation '+ [Old English co/, Related to COLD]
sronunciation :
xey —_0 as in rule. ;
‘ 2%

114

Ty
P

NOLU



How to Break Up a Word

Occasionally, cne cannot find a word in the cictionary zut. o}
separating a word into its component® parts. one ¢an look up eacn part
anc cain its meaning. Take, ‘or example. the word antitax. This worc s
~ct cetinea in most dictionaries. out cne can still cetermine :ts meaning.
Cne 00ks up the first part, ant-. ancg tinds that it means cpposeg 3.
Cre tren 'OCKs up the secona part of the wora. :ax. anc ‘incs :nat ¢
mears money reqularly collectea from citizens oy their rulers. Nhen
one ccmoines the two parts. one gets the cefinition of antitax whicn
means cpposed to collecting of money from citizens by their rulers.

Dictionaries sometimes contain lists of such words which are rot
cefinea out which can te proken down into their component parts ana
‘he meaning ceterminea.

Tips on Using the Dictionary to Clear Words

‘Norcs of a speciai technology require a cictionary composec 2¢
‘erms ‘or that field. e.g.. a photographic gictionary or a nautical* zic-
Lonary.

To clear a foreign word. get a dictionary of that language. There
are two kinds of foreign language dictionaries. One is a cicticnary
entirely in the ‘oreign language. The other is half in the language tre
cersen speaks ana half in the foreign language. For instance. in zn
=ngiish/Sweaish cictionary, half of the dictionary is Englisn with Swec-
'sh woras next to it, ana the other half is Sweaish with its Engish
sounterpart® next to it. One would use the all-foreign cictionary cniy
~hen the person being word cleared knew that language ‘luently.

Cictionaries contain a lot of information. This article covers :ne
casics of how to use one. The format of individual dictionaries varies
cne to the next but the above fundamentals apply to them all. Cictio-
naries contain sections in the front which explain hcw they are usea. If
one encounters a word. symbol or abbreviation in the entry of a wora
that he does not understand he can always turn to this introcuctory
section for help.

A dictionary is indispensable® when clearing woras. This makes a
dictionary an extremely valuable tool for anyone seeking !o learn any
subject.

component: Ceing or serving as an element (in sometning larger); composing.
nautical: of sailors or seamansnip.

counterpart: a person or thing closely resembling another.

indispensabie: cannot be done without: absolutely necessary.

@00
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DICTIONARIES

As zovereg 'n e rcrevious article. cictionaries are vital ancg imecer-
-7 1ZCIS .0 StUCYING Or learning any sucject. However, current cict.o-
s .ary’ n azccuracy® anc usefulness anc many cf these mocern

uorares are wirtually’ useiess and can actually confuse a stucent
s.2 10 tmeir ‘aise anc omittea cefinitions ana grammatical errers. So e
z.ctonary that a student cnooses to use IS impertant and can actuany
~zke a cifference in his success as a stugent.

Recommended Dictionaries

As cictionaries are such an important factor in the learning anc
zzoucatien of any supject. a2 list of some dictionaries that have ceen
":“'1" *2 ce tne cest of those currently availaple are reccmmencsd

rs

(l)

~ercswers New JVoria Cictionary for Young Reaagers:

This 's a very simple American cictionary. it is availabie in mcst
socksteres ana s publishea oy New Worla Dictionaries, Simon %
Scnuster 't is a narcoouna volume and coes not contain cenvaticrs.
~/hen using this cictionary, a student must be sure to clear tme cernva-
"ons n 2 oarger cicuonary. The cefinitions in this aictonary zre cuite

plofelel
Cxfcra American Dictionary:

This 5 a very good Amernican dictionary, simpier than tre ccliece
zzucnaries ,et more aavanced than the ceginning cictionary lisied
1zove. it Zoes not list gerivations of the worcs. !t is cuite an exceilent-
zzuonary zna very popular with stucents who want !0 use zn
~lermeciate ’ cictionary.

t s puplished in paperpack by Avon Books ang in harcback zy
Zxfcre University Press.

ebster's New World Dictionary of the American Language, Slu-
~ent Edition:

This 1s an intermediate-level American cictionary which inciuces
zerivations. It is published by New Worid Dictionaries/Simon & Schuster
2na 1s avalable in most bookstores.

vary: !0 cnange; become diferent.

accuracy: exactness; freedom from mistakes: correctness.

virtuaily: in effect, thougn not in namae: actuaily; really.

"z intermediate: coming Detween two other things Or nappenings. |n the midale.

wr oo

)
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“he Rangcm House Ccilege Dictionary:

Tnis is a ccllege cictionary ana somewnhat of a nigher graciert ina-
me Zictcnaries istea aocve. This IS a one-volume American c.clonar
s.lisnec nre US oy Rancem House. inc.. anc in Canaca oy ~incc—
~zuse ¢ Canaca. mitec.

This TarIim Heuse cicticnary contains a iarge tumcer 1 siat:

iar
ZEfnILCNS ana :|cioms ana &iso SIVeS CoocC cernvators.

The Websrar's New WNorld Cictionary of the American Larjuags.
Tlisge Ecition:

This s an American college aictionary puplishea zy New Jer:
ctcnaries;Simon & Schuster. It is a one-voiume cictionary arc cives
—zsst ¢f the slang cefinitions ang icioms. It also has gocc ceraticrs

T2 Czncise Cxforg Cicucnary:

"his 'S a very concise English cictionary out 1s not a simzie =-

ners cictionary. It is a smail, one-volume cictionary. it uses a 2t
Dorev'atxons whicn may take some getting usea to. out crce -
reviations are masterea stucents find this cictionary as easy 0 us
any other simiarlty acvancea cictionary. It is iess cemelicates in
“nitions than 'he usual collece cictionary ang has the accec zene:
mat the cetfimitions given are well stateg—in other worcs. it cles =2t
e me same cefimition reworcead into several cifferent z2fininc-s, -2
yay some cictionarnes co.

‘(D
() m IQ
i W W

1ty b G )

(l)U)O

(W]

ionary is grinte@ in Great Britain anc the United Sizes o,

cict
¢ University Press.

nis
f'\ ‘ar
- XiCr

(V]

-

“he Sherter Cxforc English Qictionary:

This 15 a two-volume English cictionary and is a shorter version <
“~e Cxfora English Dictionary. it is quite up-to-date and is 21 1C22
z.ctonary ‘for fairly literate stucents. Even if not used regularly. ! makes
z very good reference cictionary. The cefinitions given in the Cxfcrz
Zictionaries are usually more zaccurate and give a oetter icez of =3
meaning of the word than any other cictionary.

This Oxford dictionary is also printed by the Oxfcrd Unwersit,
Press.

The Oxford English Dictionary:
This is by far the largest English dictionary and is actually e

crincipal cictionary of the English language. It consists of twenty vCi-
umes. (There is a Compact Edition of the Oxford English Dicticnary in
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wvnicn the exact text of The COxfora English Dictionary s cupucated .n
very small orint which is read through a magnifying g!ass. Reauced "
‘ris manner the whole thing fits into two volumes.)

ar many stucents tnis cictcnary may Ce t20 comorehensive  ©o
n a regular zasis. For scme students huge aicticnaries <an g
35 tre acrcs they use n thewr cefinitions are often too Zig <r

Aithougn many stucents wiil not use this as their only aictionary.
s a must ‘or every ccurse room anc will be founa useful in cieanrg
errain woras. venfying cata from other aictionaries. etc. It is a valuaoie
-zference cictionary anc is sometimes the only cictionary that correcty
zefines a particular word.

“hese Oxforcs are also crintea 2y the Oxford University Press.
LIUr 'occal Dookstere cces not stock tnem. they wiil ce apble 2 crcer
mem *Cr ,ou.

~rom the cictionaries recommenaed here, a stuaent should ce aoie
> “na cre that suits him. Whatever cictionary one chooses. it shou.c
ze the ccrrect gracient ‘cr nim. =or instance. you woulcn't give a ‘eregn
ncuace stucdent. wno carely xnows English. the cig Oxforc Zngiisn
sucnary 0 use :n s suales!

-
—

Dictionaries and a Person’'s Own Language

=nzush cictionaries ana American cictionaries ciffer in some ¢
~=r zefinitions. as the Americans (USA) and English (Britain) cefine
1zme acres cifferently.

An Znglish cictionary will have cifferent applications of worcs nat
:re soecifically English (British). These usages wont necessarily ce
‘zunc n American aictionaries, as they are not part of the American
Z~zush 'anguage. Different cictionaries have things in them which are
.~:cue 1o that language.

The Oxford English Dictionary 's a good example of an Zngisn
zicuonary for the English.

For the most part a stugent's cictionary should correspona’® to nis
cwn language. This does not mean that an American shouldnt use a
2ritish cictionary (or vice versa), but if he does. he should be aware cf

"~e above and check words in a aictionary of his own language as
~eeced.

comprehensive: ncluding mucn: of large scope or extent.
"2. correspond: 0 be the same; match.
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False and Omitted Definitions

It has Deen ‘ouna that some cictionaries leave out cetinitions arc
—ay even contain ‘alse cefinitions. If. when using a cictionary. a stucen!
1omes across what he suspects to ce a ‘alse cefimition. there is =
~ancling that can oe cone. The first thing would 2e to ensure there are
~0 misuncerstoocs in the cefimtion 1n cueston ang then re snouc
ccnsuit’? ancther cictionary and cneck its cefinition ‘or the worc ceirg
ciearea. This may require mere than one cicticnary. In this way ary
‘alse cefinitions can ce resoivea. ™

Other aictionaries. encycicpecias ana textbooks shouicd e cn narc
‘or reference.

If a stucent runs into an omittea cefinition or a suspectea cmittec
cefinition, then other cictionaries or reference 200ks should -2 zz2n-
suitea anc the omittea cefinition ‘ounag ana cleareq.

Derivations
A cerivation 1s a statement of the origin of a worc.

Worcs originated somewhere and meant something criginally.
Threugh the ages they have sometimes become alterea in meaninc.

Cerivations are important in getting a full uncerstancing cf worcs.
Sy uncerstancing the ongin of a word. one will have a far greater ¢rasc
2t the concept of that word. Students find that they are greatly assistec
n uncerstanaing a word fully and conceptually if they know the worc s
cenvation.

A stucent must always ciear the cerivaticn of any wora he ICCKs L2
It will ccmmonly be founa that a student does not know now to reac ‘e
cerivations of the words in most aictionaries. The most commcen error
‘hey make is not understanding that when there is a word in the
cerivation which is fully capitalizeg it means that that word acpears
slsewhere in the dictionary and propably contains more information
apout the derivation. (For example. the derivation of "thermometer” ‘s
given in one aictionary as "THERMO - METER.” Looking at the
aerivation of “thermo,” it says it is from the Greek word therme. mean-
ing heat. And the derivation of "meter” is given as coming from the
French metre, which is from the Latin metrum, which is itself from the
Greek metron meaning measure.) By understanding and using these
‘ully capitalized words, a student can get a full picture of a wora's
cerivation.

'3. consult: 0 refer to.
14. resoive: 10 find the solution or an answer 10 (a problem); soive.
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if a stucent has trouble with cerivations, it is most likely decause of
*~e apove plus a misunaerstood word or symbol in the aerivation. These
soints can 2e cleared up quite easily where they are giving aifficuity.

An excellent cictionary cf cenvations 1s The Oxforc Dict:onary of
Zrzush Ztymeiogy, * also crintea oy the Oxforc University Fress.

Ne nave .ong known tre :mportance of clearing worcs anc ¢
12rcs to reason that the cictionary one uses to co this would also ce
Jite impgertant.

{1

'S, etymology: the study of words and their origins.
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THE BASIC STUDY MANUAL COURSE

To: Supervisor

Srem: Cate:

3o through several cicticnaries in the course rcom ana ocate the one
nat s cest ‘zr vcu. Sefer o0 the st of reccmmencec cictionaries in the
arucie you nave just reag. \Nrite cown which Z.ctionary you ‘ounc 0 ce
he cest one ‘or you.

Tear this page out and place it on the Supervisor's cesk.
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DINKY DICTIONARIES

-~ earmirg the meaning of worcs. small cictionaries are very citen
szter 12zility tnan they are z neip.

rcs ey give are often circular: ke CAT: An Animal’
t. They co nct cive enougn meaning ‘0 estace ne

The meanings civen are often inagecuate to get a real ccncent ot
me wera.

e worcs are tco ‘ew and even common woras are often missing.

_te cocketheok cictionaries may have their uses ‘or traveing &
2z2ng ~ewscacers. cut they CO Cet £eople n trousie. Feosie rav
en seen !0 ‘inc a word in them and then look arounc 0 2

réusion. Tor the cinky cictionary cid not give the full meamirg or =

S0 tre zinky zicticnary may ‘it in your pocket but not in ycur minc.
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GRAMMAR

‘N z0 aorc zieannc, C ozl crammatical vorcs ans sma

s=CULD 22 LCCKED UP IN A SIMPLE GRAMMAR TZXTE

O
)
X

cranes rave ‘Jll cefimtions ‘ar suIn o aQrzs AMNC

VWorgs ke "z the. tang.” are really parts ¢f lancuace construc-
‘Cn ENc are mere cImeciex than they at first appear.

The cest crammar textoooks are those compiiea “Ir cerscns ‘or-
2ign to 3 lancuace. 'ike immigrants. These co ~ct ccniain =2
suzgosition’” that the stucent is already an English proessor.

-cts of EXAMPLZS 5 the real test of a gooa crammar 12x!
If a stucent 's /ERY ceficient (lacking) in grammar it s zest '
~ake nim co a wnole simple crammar text first before ~e negirs 0 ¢!

~10 just Wworcs. The worcs won't hang together for him.

it takes less time tQ co a short textoook in grammar tnan t Z2es 2
srucgie sith crammaer all the way throucn.

Crammar czan i2ck iike a ghastly ® supject until ore -2aily 2oKs zt
© Trhen s easy.

o

Word Clearing: ne subject and acuon of clearing away tne '\gncrance. = suncer-
stcods ang false cefinitions of words and the barriers to the:r use.
supposition: sometning supposed: assumpton.

'3, ghastly: very oad.
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SECTION SIX

DEMONSTRATION
AND STUDY
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THE USE OF DEMONSTRATION

e wWOrc ¢emonstration means to show, or to snow how something
L 2rks. it cemes ‘rom the Latn word gemonstrare. 10 point out. sNoOw.
e,

in stucying. a stugent can co a ‘cemonstration” or “demo’ with a
zemo kit” wnich censists of various smalf opjects such as corks. cagps.
zacer ¢lips. pen tops. rubber bands. etc. The student demonstrates an
zea or principle with his hands ana the pieces of his demo kit.
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It a stucent ran into something he coulant cuite figure out, a cemc
kit would assist him to understand it. By making the cifferent pieces of
‘he cemo kit represent the objects he is studying about. the stugent can
move them around and see more clearly how they relate to each cther.

2t~
RN

8y coing this the stucent is getting mass to go along with the iceas

wcec.

The key represents the student and he
is reading a page, which is this rubber
band. and he goes past a misunderstood, r\\
shown by a paper clip. When he gets here .
to the bottom of the page, he will fge| blank

because of the misunderstood word he didn’t <

s )
D

Right! That makes sense!
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CLAY TABLE TRAINING

~rzirer ‘orm cf cemonstration s with the use ¢* clay. This s cailec
llay izie raming. T e curpose of clay table training 's:

"> make te materials Zeing stuciea real to the stucert oy
~aking tm CEMONSTRATE them in ciay.

2. 7o give a proper zalance of mass and significance’.
3. 7o teach the student to apply.

The stucent is civen a word or situation® to cemonstrate. He coes
1 ciay. ‘apeling each part. The clay SHOWS the thing. It is not just
Z:cC of ciay with a label on it. Use small strips of paper for lapels. Tre
Lreie cgmenstration then nas a labei of what it is.

~/hen the stucent has completed his clay cemonstration it is then
=xaminec zy the Supervisor or another student. Sefore the checkout®.
he stucent removes the overall label. The student must be silent. The
2xaminer must not ask any guestions. The examiner just l0oks anc
“cures out what 1t is. He then tells the student who then shows the
examiner ne tapel. If the examiner did not see what it was. it is a ‘lunk.

Clay tzbie must not be reduced to significance by the stucent
2xc.airing or answering questions. Nor is it reauced to significance oy
Srz-aincec lapels of inaividual parts. The clay shows it. not the iabel.

“he cav cemonstrates it. The stucent must learn the difference
Zetwveen mass ana significance.

=or example, the student has to demonstrate a pencil. He makes a
hin reit of clay which is surrounded by another layer of clay—the thin
¢l sticking slightly out of one end. On the other end goes a small
cylincer of clay. The roll is labeled “lead.” The outer layer is labeled
“wooc.” The small cylinder is labeled “rubber.” Then a label is magde for
he wnole thing: “pencil.”

significance: a word wnicn is used in a special sense !0 denote any tnougnt.
decision, concept, dea. purpose or meaning 'n the mind.
2. situation: set of circumstances: condition.

3. checkout: :he action of venfying a student's knowiedge of an item given on a
snecksheet.
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Cn a checkout. the student removes “pencii” before the examiner
can see it. If the examiner can look at it ana say ‘It's a pencil.” *-e
stucent passes.

Clay Demo Size
Clay cemos must ce large.
ART is no object in clay table work. The forms are crude.

One of the purposes of clay table training is to make the materiais
ceing stuaied real to the student. If a student’s clay dcemo is small (iess
mass). the reality factor may not be sufficient. And long experience ras
shown that BIG clay demos are more successful in terms of increasing
stucent understandings.

Labeling Clay Demonstrations

Each separate thing is labeled that is mage on the clay tabie. 0
matter how crude the label is. Students usually do labels with scraos of
caper written on with a bail-point. When cutting out a label, a point is
put on one end, making it easy to stick the label into the clay.

The procedure* should go—student makes one object, labels it.
makes another object. labels it. makes a third opject and puts a iabel on
it and so on in segquence. This comes from the data that optimum?
learning requires an equal balance of mass and significance and that
'co much of one without the other can make the student feel bad. If a
student makes all the masses of his demonstration at once, without
labeling them. he is sitting there with ail those significances stacking up
in his mind instead of putting down each one (in the form of a label) as
he goes. The correct procedure is /abel each mass as you go along.

4. procedure: way of doing a thing.
5. optimum: that is best or most favorable.
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Representing Thoughts in Clay

Any thought can ce represented by a piece of clay ana a lapei. The
~—ass carts are cone oy clay. the significance or thougnt parts oy label.

A thin-ecgea nng of clay with a large hole in it s usuaily usec to
:zomhy a cure significance.

Zirections of fiows or travel are usually indicatea with ittle arrows
irc this can cecome mportant. The arrow can ce mage out of clay cr
tZan ce maae as another type of label. It is often tack of cata :n the
Zemo apout wnich way what is going or which way what is flowing that
~akes the cemo unrecognizable.
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Working Things Out in Clay

Anything can pe cemonstrated in clay if you work at it. And just 2y
vorking on how to cemonstrate it or make it into clay and lapels crings
1ZCUt renewed uncerstancing.

In the cnrase "how co | represent it in clay ' is containeg the secret
tfrzacning. Y cne can redresent it in clay, one uncerstancs . if cre

e Qi

tant cre really ccesnt uncerstang wnat it is. SO Ciay anc 2Zeis aork

znly «f the term or things are truly uncerstood. Ang working hem cut in
tlay orings about an understanaing of them.

A well done clay cemo. which actually coes cemonstrate. wil
crocuce a marvelous change in the stugent. And he will retain the ca:a.
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SKETCHING

Sketcnirg .S aiso gart of cemonstraton anc cart of werking tnings

-~
-

Scmecne sitirg 2t nis office cesk trying 'o aork something cut
IZesnt have any c.ay '0 hang o work it out with, cut re could Aork ¢
sutwith aiittle cemo kit action or a caper ana pencil. craw graprs of i,

-

znc so ‘orth. This is a necessary part of getting a gnp® cn someting.

There is a rule which goes IF YOU CANNCT CEMONSTRATE
SCMETHING IN TWO DIMENSIONS” YOU HAVE IT WRONG. s an
aroitrary® rule. sut it's very workable.

This rule s usea in engineering ana architecture. * it cart ze
SCrKes Cut simply anag cearly 10 two cimensions. there s somethins

~ICrg anc it coulent e cult,

L werks in cther ways too.

grip: unaersiana; comprenend.
dimension: a measurement of lengtn, width. or thickness.
arbltrary: sometning wnich s subject 0 individual will or uagment without

"estriction: sometning wnich is contingent (dependent) solely upon one s ciscre-
ton.

1 O

w
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An oovious exampie is a navigator’ wno, insteaa of trying 9 Wwork
it all out in his head with some foggy concept of where he is. simpiy ’
gragns the sailing plan and progress on a chart.

This is all part of demonstration and part of working something cut.

3. navigator: one wno figures the course of a snip, airpiane. etc.
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THE BASIC STUDY MANUAL COURSE

To: Supervisor

Seom: Cate:

SN

Zoa gradhic cemenstration 2f a stucent stucying.

“ear this page out and place it on the Supervisor's desk.
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SUMMARY OF DEMONSTRATION |

* The nasic use of the cemo kit is curing a checkout'™ to cemen-
strate uncerstancing.

I the stucert wants to Wwork something out ana see now 1t wCrxs.
me LSUal action (s o work it out in clay.

r

3. Sketching I1s part of cemonstration anag is particularly useful ‘cr
the staff memoer at his cesk or the engineer at work. etc.

Cemos also appear on checksheets. If the student can't cer2 it.
ne finds the misuncerstood word.

,“

That's the simpuicity of cemonstration.

checkout: tne acuon of verfying a stugent's knowleage of an item given cn a
crecksneet.

(o]
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SECTION SEVEN

WORD CLEARING
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METHOD 3 WORD CLEARING

A4 stucent must know now to keep himseif teanng along success-
‘.u/ nonis stucies. He shoula ze aole to hancle anything that slows cr

m e
msern.

A stucent who uses Stuay “ech will look up each worc he comes 10
‘=ar ne coesn't uncerstana ana will never ieave a wora cening him that
~e zcesn't know the meaning ct.

¥ he runs into trouple, the student himself, the Supervisor, or nis
sticy cartner uses a method of Word Clearing called Methoa 3 \Wora
C.ganng to nancle anything that slowed or interfered with his progress.

Naiting to get croggy or 0 “dope-off™® as the cnly cetectien o
~ISLNCerstoocs ana nanaling it is waiting too long. As soon as ihe
stucent siows down or he i1sn't cuite so “bright” as he was fifteen
~irLtes ago is the time to look for the misunderstood word. it's not a
~isuncerstood phrase or 'dea or concept but a misunderstood WORD.
This ziways cceurs cefore the subject itself is not uncerstood.

tearing aiong: moving with force or speed.

study partner: another student with whom one i1s paired. Two students study:ng
me same subject wno are paired to check out or heip each other are said 10 be
'study partners.”

3. dope off: get ured, sleepy, foggy (as though doped).

(2]
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How To Handle

* The stucent is not flying along* and is not so “bright” as he was
>r ne may exhibit just plain lack of enthusiasm cr pe taking too iong ¢n

"€ ITurse or ne yawning or cisinterested or coocling or caycreamirg.
2tC.

4 flying along: moving aiong rapidly.
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2. The student must then ook earlier in the text ‘ar a misuncer-
stooa word. There is one always: there are no exceptions. it may pe that
‘he misunderstood word is two pages or more pack. dut it is always
aartier in the text than where the student is now.
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3. The word Is founa. The stucent recognizes it in iooking cack “or
it. Or, if the student can't find it. one can take words from the text that
could be the misunderstooa word and ask

“'What zoes
mean?” to see if the stucent gives the caorrect cefinition

What does ‘sail” mean?

/umummm'

/ Wi
/ |

|
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4. The student lcoks up the wora ‘ound in a cictiorary anc c.ears
t per the steps of clearing a misunderstood word. He uses it vernally
several times in sentences of his own composition until he has oovi-

tusly cemonstrated he uncerstands the wora by the composition ¢f his
iariences.

The ship will sail in one hour.’

| saw the ship sail away.’
The captain likes to sail.”
1t's fun to sail in the ocean.”
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5. The stucent now reads the text that zzntained the misuncer-
stood word. |t he is not now “bright,” eager to get on with it, feeling
nappier. etc.. then there is another misunderstood wora earlier in the
‘ext. This is ‘ouna by repeating steps 2-5.

5. '‘When the stucent is prignt. ‘eeling nacpier. 2tC.. “e comes
‘orwarc. stuaying the text from where the misuncerstcod worc was to
"e zrea < tne supject he cid not uncerstanc anere step 1 cegan.
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“he stucent wul ncw ce enthusiastic with his stucy of the suciec:.
and that is the ena result of Method 3 Wora Clearing. (The result wen'*
ce achieved i a misunderstood wora was missea or If there 1s an eartier
misunaersiocc wora in the text. I¥ so. repeat steps 2-5.1 If the stucent is
~Cw enthusiastic. ~2ve nim continue with stucy:ng.

Cecc Wore Cleaning is a system of zacktracking. You rave to 1cck
Zarier man me ot anere the stucent cecame cuil or confuseg arc
.ould finc tmat tneres a wora that he ccesnt uncerstana somewnere
cefcre the trousle startea. If he coesn't zrignten up wnen the worc s
‘2unc anc ciearec. there will be a misuncerstooa wora even cefore that

bl

-

This will be very clear to you if you understana that IF IT IS NOT
SESOLVING. THE THING THE STUDENT IS APPARENTLY HAVING
TRCUBLE WITH IS NOT THE THING THE STUDENT IS HAVING
TROUBLE NITH. Ctherwise. it would resolve. aouidn't it? If he knew
Anat he cicn't uncerstana. he could resolve it himself. So to talk to him
3DCUL WwWnat me thinks re ceesnt uncerstana (ust gets nownere. T -e
rousie is earner.

Zeroing In on the Word

The ‘crmula 5 ‘o ‘ind out where the stucent wasn‘ having any
"cucle z2nc “nc cut where the stucent is now naving troudle ana tre
Tisuncersicce worc will be in petween. It will e at the tag ena ¢!
wnere ne sasn't having trouble.

“lethcc 3 Worc Clearing is tremencously e*‘ective when cone as
Zzscricec rerein. S0 get a good reality on it anc 2ecome expert in its
.se.
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METHOD 7 WORD CLEARING

henever cne is working with cnuldren or foreign language cersors
:r semiliterates.” 2 methee ¢f Worc Cleanng caillec Methce 7 2r 3IEAC:
NG ALCUD s usea.

in this methoc the cerson is mace to read aloug to finc out wnatre
S coing.

It is a very simpie methoc.

it is used on such persons vefore other wora clearing metrccs -
arcer t0 get the person untanglea.

It a cerson cces not seem !0 De progressing 2y stucying silent:y,
2re has nim read zlouc.

As the cerson reacs. another person with a copy of the same text
‘ollcws along.

Starting things can e ooserved.

The person may omit the word “is” \whenever it occurs. The cerscn

zcesnt reac it. He may rave some strange meaning for it like ‘lsraer’
zcwdal cecurrence).

He may omit “cign’t” each time it occurs anad the reason rzcea 2
~Zt knowing what the aoostrophe I1s (actual occurrence).

He may cail one w~ord cuite another worc such 3s 3:C2° ‘cr
~zopen’ cr “green’ for "“mean.’

He may hesitate over certain words.
The proceaure s

1. Have him read aloua.

2. Note each omission or word change or hesitation or frown as re
reacs and take it up at once.

3. Correct it by looking it up for him or explaining it to him.

$. semiliterates: persons wno are partly hterate or semiegucated.
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4 Have nim go ¢on reaaing, ncung the next omMIsSsion. worc chance
or hesitation or frown.

3. Repeat steps 2 to 4.

)

Yy COING

His rext

NS @ person can ce crougnt up to hiteracy.

-
(=N

f
3
Q)

Sns aoulc ce learning row !0 use a Zzictionary

-CK UD Aaorcs.

Then a simpie grammar text.

A very cackward stucent. can e soosted up o iteracy cy this

~ethoa.
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SECTION EIGHT

METHOD 9 WORD
CLEARING




METHOD 9 WORD CLEARING

~rere zre 9 cif‘erent methccs of Wore Cleanng which have zeen
cec n Stucy Tech. ““ethoc 3" is the symcol usec o cesignate
nng action which 1s ¢cne oy having the stucent reac aioud

cassaces o ooserve wnere re stumoles, hesitates. Tmils
'3 r2ad a worc. .CCKs uncertain or generaily expresses a nonogpumum
~znifestation’ so that the Wora Clearer® can spot woras not uncerstoca
v "= stucent. A misuncerstooa wora will te founa to occur cefore or
t 'me coint of noncctimum reaction. The word can oe icentifiec anc
ccxed up and when fully cleared. the wora clearing proceeds.

-
a

\9 is prooaoly the top key method of Word Clearing tocay. You
scua ze utterly amazed to find somepody who habitually® -eacs
AeStern steries cannot pass an M9 on them. He sees. "He mourtea nis
-2z~ ‘a2 t,pe of horse)” anag he uncersiancs ‘rom this, "He rcamea
zroung the mountains.' He has cecome so accustomed !0 not r2cog-
mizng nis inaoility to uncerstana wnat he is reading that he thinks it is
srainary. Isn't that the way everyoody reacs?

M9 trings it home forcefully to him that he really coesnt uncer-
stanc wnat he is reaaing. This is not why one uses it. One uses it t¢
Crocuce scmepocy who can read.

Although he may begin with hostile protest that of course he xnows
~nat ne 's reacing, he soon gets into the real reality of it anc sees
ere ~e s at. His willingness to continue then has aireacy ceen

secured.

't wiil oe found that the simpie things are the main things on which
~e stumeles. Commas, semicolons, even capital letters wiil be founa to
e ccmmenly misungerstood.

Methca 9 is very simple and precise and it can be cone Dy
stucents on one another with great success as well as by a professional
Wore Clearer.

Misunderstood Words

A student, when reading by himself, cften coes not know he nas
cone past misuncerstood words. But whenever he does Go Dy misun-
cerstood worcs. he will have trouble with what he 1s reading.

manifestation: sometning that snows plainly or is evidence of.

\Word Clearer: a person wno nas been trained in the tecnnology of Word Clearing
anad uses this to help others.

habitually: cone often: frequentty.

r

(=
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A misuncerstood worg keeps a person from cuplicating wnat :ne
written matenals actually say.

It a person has habitually gone past many, many misunderstocc
~Orcs in his reading or nis education (which most everyboay in this
zresent culture® hasy, not only will his ability to reac e iowerea nut aiso
rus inteilligence. What he himseif writes and says won't be uncerstooc.
~hat ne reacs and hears he won't understana. anc he wili te out ¢
cemmunicaton.® The worid will look like a very peculiar place to him. re
il ‘eel that he is 'not understooa” (how truel) ana life will lock a =it
miseraple to him. He can even appear to others to be criminal. At best

d - A—«U,-hA:sr‘r‘ﬁ P S S G ‘
e ——

4. culture: the :deas. skills, art, tools and way of life of a given people in a given
penad; civilizaton.

5. communication: the interchange of ideas across space.
6. zomble: Slang. a very stupid. lethargic person.
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S0 you see, it 1s very important to clear misuncerstood worcs. Lack
of the ability to communicate probably unceriies the causes for the
current crug culture.

Y2u il e amazed that somebocy who appears to De a criminal

ciot all ¢f a succen oegins 0 0ok comparatively iike a genius after he
~2s5 zeen MBec

S

FINISHLINE
®

2RI N %y

T
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THE BASIC STUDY MANUAL COURSE

To: Supervisor

Cescrice an example. ‘rom your own observaticn cr experience, o
i2~zcre AnQ nabitually went cast many misuncerstooa worcs in ts
eaz.rg or ecucaton. Write cown how this affectec this gerson's aniity
> reaz anc now it afectec his intelligence.

Tear this page out and place it on the Supervisor's cesk.
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WHY METHOD 9 WORKS

A stucent who understands all the words on the nace he is reading
~iil oe able to read the page aloud perfectly. He will feel oright and alert
zna wil fully ungerstana what he reads. But when a stucent passes a
ACTZ Cr symccel he coesn't understand, the misuncerstood causes an
nterrusten of his voice or the way he looks. His voice may change. or
~e may stumbole on a word or make a face or squint his eyes or react in
some cther way.

This is easy to understand if you remember that a person can go
Clank after he passes a word or sympol he doesn't understana. He may
make a mistake in his reading right there at the point of the misuncer-
stcog. or he may continue reading past the misunaerstooc and make a
mistake on a later worad or symbol. He will feel qulier anc ne wiil try to
make up for the aull feeling by reading with more effort. This wiil always
se expressea by a nonoptimum action of some king which must se
notec ana hancled at once by the Word Clearer.

A nonoptimum reaction is anything the student does desides read
the page =asily, naturally., and perfectly. Examples of some of the
nonoptimum reactions that may show up are:

Stucent acding a word or leaving out a word or changing a word in
the sentence he is reacing.

2. Stucent stumbling on a word or saying it incorrectly.
3. Stucent pausing or reading more slowly.

4. Student frowning or looking uncertain.

[04)

Stucent going stiff or tensing a body part, such as squinting his
eyes or tightening the grip of his hands, or biting his lip or some
other physical reaction.

(o)}

Student reading with effort.

~

Student reading with a glib. robotic attitude (which is how he gets
after he has been forced to read “correctly” ty someone who
coesn't know anything about Mis-Us).

Other manifestations can occur.
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Note that the above is not a compiete list of reactions out is
intended to give an idea of what to look for. In all fairness, one can
stumbole when reading if he is trying to read in a dim light or he is having
eye troupie or the print or handwriting or penciled corrections in the text
are very nhard to make out. Thus, it is necessary to do M8 Word
Cearing only in oright light. ana if the fellow is supposed to be wearing
slasses. he should be wearing glasses. and the material being MSed
muUst ~Ct contain smucges and celetions itself. All possible reasons why
~e cannct see ne text anc unclear text must be removed. Otherwise,
‘e stucent wiil simply say he couldn't see it or the light was baa or
some other wrong reason. Anytime the person makes an error in his
r2acing cr reacts in some nonoptimum way, a8 misuncerstooc will
ALWAYS te found before that point or sometimes at that point itself.

Example: The student is reading the page aloud. He reads. "Ray-
mona walked home slowly and thoughtfully,” then he frowns. The other
stucent. who is MSing him, says, “That's it. Is there some word or
symool there that you didn't understana?” (If the student wonders why
~e ~as stopped. the Word Clearer tells him what reaction re noticed.)

Raymond waiked home
slowly and thoughtfully.

AUYNOILIQ ]
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That's it. Is there some word
or symbol there that you didn't
understand?

)

LWwNC L )

vidl3a) 134

\'\/
6

~he stucent looks over what he has read. He feels uncertain abc.ut
e wore “slowly.” He tells this to the Word Clearer.

I'm not sure what
"slowly” means.

2
]
5
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Let's look it up.

The waorc slowly” is looked up in the cictionary and usec .°
srrences untl the stucent ‘ully uncerstancs it.

(V7]

Slowly. 1. in a slow
manner; not rapidly....
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‘He ate slowly.” "She walked
siowly.” "The car drove slowly.’
“The feather slowly came down.’ ‘

When the wora that was misunderstood is located and ciearec. me
stucent will prighten up and wil begin reacing clearly anc correcty
cnce again.

\\\ \ // I get it!

W1y
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Raymond walked home
slowly and thoughtfully.

The Glib Student

Glibness’ is often trained into students by the current educational
methods used in scheools. The student is drilled to suppress® or go 2y
misunderstood words and to robotically answer back with what the book
says. If he can do this, he is said to be a “good stucent” and a “gocc
reager.”

With this method, a student’s understanding of what he has read is
actually considered to be separate from the act of reading. It the
eaucators bother with comprehension at all, it is oniy to measure
memorization. not understanding.

glibness: a conaition of being gib.

suppress: t0 put an end !0 :ne activity or existence of: '¢ keep {rom pe:ng known
sr seen.

(903
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in today’'s schools, students are actually instructed to go right cn
sast woras they aon't unaerstand, to figure out how to say them ang to
continue reading whether they understand the text or not. One textboox
even advises, "If you find a hard word, read it as best you can anag
sontinue to read.” Students are expressly drilled to suppress reactions
such as mispronouncing words, substituting one word for another.
‘nserting extra words, repeating words, and omitting woras. These
reactions indicate misunderstoods have been bypassed. but uncer
neavy drilling a student can learn to become robotic enough to sup-
press even these reactions and read on. leaving misunderstoods piled
up behind him. In all fairness, his teachers were not just trying to
victimize him. The discovery of the effects of a misunderstood word and
the reasons for such stumbles had not been discovered. Teachers cid
not know about them. Thus, they invented various drills to force the
student not to make these “comprehension errors.” They did not have
Stucy Tech or even know what caused these manifestations. You have
the reasons for them in Method 9 and in Study Tech.
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Method 9 on Common Reading Materials

To co Method 9 on common reading materiais. the student chooses
a paperpack book or something that he reads for his own pleasure and
~e reacs it aloud to the Word Clearer.

¥ ke cannot read it perfectly, it is because he has gone by
~ s_~cerstocc words. At first it may not be real to the student that he
~as misuncerstood words. But after he has found and cleared a numoer
0% tmem using Method 9. the student wiil realize that he coes have
~isuncerstood worcs and that his misuncerstoocs are getting in the
svay ¢of mis aoility to reac.

When the student reaches the point of realizing that he caoces
actually have misunderstood words on the materials he commonly
reads ‘or his own pleasure. he pecomes very willing to find his own
~suncerstood worcs and he can usually co so easily. Method 9 of
scmmon reacing materials can e ended at this point. The stucent is
~cw much more aware of anc able to find and handle his own
~misuncerstoods and he is on his way towara reading naturally. correctly
anc with understanding.
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HOW T0 DO METHOD 9

1. STUDENT AND WORD CLEARER SIT ACROSS FROM EACH
OTHER

e stucent and the Word Clearer sit across ‘rom each other at 2
‘asie Cr cesk. Each person has his own copy of the text to te wers
learea. The Wora Clearer must be able to see the stuaent and ‘e
ge n front of him at the same time.

RORNS)
[1¥)

({ wasao1040N3]))
([ ruwnoio JJf
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2. DICTIONARIES ARE AVAILABLE.

A good. simple English-language dictionary and any other diction-
aries the student may need are available. (Above all things, do not use
arat s called a “dinky cictionary.” This is different than a simple
seil-expressed dictionary. A ainky aictionary is what you commonly get
-+ sme papernack racks in drug stores. It quite often cefines word A as
~crz 3 ang ‘hen cefines wora B as word A. It aiso omits all the
zternative cefnitions and all the technical definitions. Always have to
~arc. at least in the classroom. the most extensive and voluminous® set
2% ziztonaries anypody ever heard of on all the subjects known uncer
‘~e sun. plus any encyclopeaias that you can round uc)

3 STUDENT RECOGNITION OF MISUNDERSTOQDS.

2efcre the student starts reading. he should be tolc that if he reacs
znything ne coesn't fully understana he should tell the Word Clearer. or
¢ =g sees a word he doesn't know the meaning of. he should stop anc
sck the word up and clear it instead of going on past it. Ana the stucent
snould be encouraged to fing and clear misunderstood woras himself.
19 nrings apout the ability to do this. so that the stucent will fing and
~iear nis own misunderstoods in future. The Word Clearer on M9 would
never prevent the stucent from clearing a word that the student recog-
~zes as misuncerstood. Correctly cone M9 will bring about the aoility
2¢ t~2 stucent to find and clear his own misunderstoocs.

If you read anything that
you don't understand, let
me know and we'll look it up.

S voluminous: enougn to fill volumes (booxs).
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4 STUDENT READS THE TEXT ALOUD TO THE WORD CLEARES

The student reads the text aloud to the Word Clearer. While tre
student reads, the Word Clearer follows his own copy of the same text.
wvatches the student ang listens to him.

The Word Clearer must be very alert and see or hear any noncz-
Tmum reactons of the student while ne I1s reacding.

3401040N3))

({ Avwworioia J}

(EE
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S NONCPTIMUM REACTION EQUALS MISUNDERSTOCD WORD.

A nonoptimum reaction by the student to what he i1s reaaing is the
clue to the Word Clearer that the student has encountered a misunder-
stcca wora. The Wora Clearer and stucent must now locate the exact
~iguncerstooc worg or symbpol. It will be fcund cefere or sometimes at
‘~e zcint the nenoptimum reaction occurreg.
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6. FIND THE MISUNDERSTCCD.

If it is not obvious to the student that he has reacted and he just
continues reaaing. the Word Clearer says, “That's it. Is there some worg
or sympol there that you didn't uncerstancd?”

Is there some word or symbol
that you don’t understand?

A
Qe
o2
S
iny>»
g|2
>
s
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It i1s the quty, -t the Wora Clearer to steer :ne student to the
misunderstood. It is either at the point of the nonoptimum reaction or
nefore it. The point is that the student must be steered onto it. And it
then 1s looked up.

The stucent may ze able to spot his misuncers:cac word right away
zrc tell tre Wora Clearer what it is. Or he may rave z:i*iculty ‘incing
a2~z me Worc Clearer will have to help him fing t

“~e Worc Ciearer helps the student by gettirg mim to look earlier
a2 earlier in the text from the point where he reacted until the
misuncerstooa worc 1s found. The Word Clearer can also spot-check
‘ne stucent. Spot-checking means choosing words ‘rom the text the
stucent has alreacy read anc checking with him to see if he knows the
cefinitions of those worcs.

1 the stucent is uncertain about any worc cr cives a wrong
cefinitien, then that word is taken up and clearec in tne cictionary.

7. CLEAR THE WORD.

Once the misunderstood is found it must be ‘Llly cleared in the
zictorary. The person will be hung up on the definiticn of the word as
1 s used in the context of what is being word clearea. which will not
necessarily be the first definition given in the dictionary. To try and clear
any cther cefinition tefore clearing the one he is stuck in wouid cause
nim o to try and clear a word over misunderstoods. Therefore, he would
rapicly go over the definitions to find the one that fits the context ana
ciear that first. Then the remaining definitions would ce cleared. This is
now & wora is clearea:

The first step is to look rapidly over the definitions to ‘ind the one
~hicn applies to the context in which the word was misunderstood.

The stucent reads the definition of the word zloud to the Worc
Clearer. (This is a wonderful place to catch some Mis-Us.) If there are
any words in the definition that the student does not understand, they
are first fully cleared. When the student understands all the words in the
cefinition and understands the definition itself, he tells the Word Clearer.
in his own words, what the definition means.

The stucent makes up sentences using the worc correctly until he

is very comtfortable using the word. The sentences must show he knows
how to use the word in the sense of the definition ne's just cleared.
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It 1s important for the stucent to use each cefinition cf the worc -
enough sentences. Usually, one sentence for each cefinition of the worc
1S not enough. The student may need to make up ten sentences. cr
even more, before he really understands a word and how to use it.

‘| ate slowly.” 'She moved slowly.”
“The car slowly stopped.’

f

Then one clears each of the other definitions of that word, just as
you learned in the earlier section of this course on handling misuncer-
stood words.
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8. READ THE SENTENCE AGAIN.

The Word Clearer then asks the student to read once again the
sentence in the text in which the misunderstood worg or symbol was
‘ounc. The student does so. and if he reads it correctly with understana-
ng. ~e continues reaaing the text. Any further nonoptimum reactions
are ranclea by tincing the next misuncerstooa word ana clearing it, per
he slecs atove

‘Raymond walked home
slowly and thoughtfuily.

(EED)
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3 METHOD 9 IS CONTINUED UNTIL THE TEXT HAS BEEN CCTM-
PLETED.

Method 9 is continued until the text to be wora cleared is ccm-
cleted.

10. STUDENT GOES TO EXAMINER'™ AT THE END OF METHCD 2
NCRD CLEARING.

The stucent is always sent to the Examiner 2t the enc of a Methcz
3 session.’’

And that's all there i1s to acoing Method 9!

10. Examiner: the perscn wno cnhecks t0 ensure :nat excellent results have Ceen
obtained from Word Clearng, a course, etc.

*1 session: a precise penod of time dunng wnich a Word Clearer clears misunder-
stood words with a student.
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METHOD 9 TIPS

When the Wore Clearer has misunderstoods of his own on the
—z'gnal ceing worc cleared. he tencs to go “woocen '? ana just sits
z0es rothing o hancle the stugent. The Wora Clearer must aiways
P 7S oW TUSuncerstood worcs, or else when the stucent stumoles
were. the Wore Ciearer won't even see it or hear it pecause of his
misuncerstoocs. He can miss the stuaent's stumble ana never cet
the zucent's misuncerstocc wora.

)
(@]

]
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The Worc Clearer can also miss a student’s reactions when e has
30 much attention on the page that he pecomes unaware of the stucen:!
2r zcesn't even ook at the student.

JWhen stucents are MSing each other on the same stuay materials.
ey 2o NOT first just reaa the matenals. as this will only give them
—suncerstoocs. They take the matenals being word cleared one cara-
zrach or section at a ime ana M9 each other on it. This is gone 2y a
stucent first M3ing his stuay partner on one section and then getting
“1%ec on what he just word cleared his twin on, plus the next section.
it then turns aroung again. The twin gets MSed on what he just wora
cieared the other stugent on, and on the next section. In this way one
cerson is not constantly leading. Unless the MSing reversais are cone 'n
‘mis ‘ashion. misuncerstoocs could ne missed. The whoie text wcuic e
covereg in this way.

Examples of Student Reactions
and Their Correct Handling

There are many, many different kinds of reactions that can occur
Aren a student passes a word he doesn't understand. There are aiso
~zry c¥erent ways a student will respond to Method 3. All that is
~eecea for success with Method 9 is for the Word Clearer to under-
sianc Method 9 and to apply it exactly.

Given here are some examples of student reactions ana correct
~andlings by the Word Clearer:

A. The student changes a word in the sentence.
Example:
The page says. "The boy then reached down and patted his cog.

The student says, “The boy than reached down and patted his
cog.’

~

‘2 wooden: cuil; stupid.

172

CSI FEAD NOU




The Wora Clearer says, ‘That's it. Is there some wcrs of symzch
‘here that you gicn't ungerstand?”

The stucent looks at the words “then,” "hoy" and "the.” He xnows
‘=cse woras. So ne looks in the sentence opefore that cne. in that
sertence ne sees the wora “collie.” He's not sure what ‘~at is.

He teiis the \Wora Clearer anc they clear the wora “zcilie”

2. The stucent adds an extra word.

=xample:

The page says. "The child went to school.”

The stucent says. "The child went to the school.”

The Wora Clearer says, "That's it. Is there some worc or symz2
*nere that you cicn't ungerstand?”

The stucent looks over the sentence. He says he urcerstancs zi
*he woras. out thinks the sentence should say "A child went to scneol”
rather than, "The child went to school.”

The Wora Clearer says. "Okay. let's spot-check some worcs. Wha:
zoes 'the mean in this sentence?”

“he stuaent looks blank for a moment and doesnt say anythirng
:‘hve‘:;{q.rc Ciearer says. "All nght. We're going to look us the cefiniticr

‘The" 1s then looked up and cleared.

C. The student leaves out a word.

Example:

The page says, “Robert then visited the city.”

The student says, "“Robert visited the city.”

The Word Clearer says, “That's it. Is there some word or symoc!
there that you didn't understand?”

The student reads over the sentence. He can't fina anything ~e
coesn't understand. The Word Clearer asks him to lock over the next
earlier sentence for a misunderstood word. The student can't fina any
there, either. The Word Clearer has the student keep looking earlier anc
earlier in the text and finally the student spots the misuncerstood worc
in the first sentence of the page.
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The word found is then cleared.

D. The student leaves off a part of a word, such as an "'s’’ or an
" at the end.

1)}
Q

=xample:

e cage says. “There was a huge pile of assorted tools in tre
acczcsnec.

The stucent says. “There was a huge pile of assorted tool in the

A
AR

1
w
=)
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The Word Clearer says, “That's it. You left the 's’ off 'tools’. Have a
~ck over that sentence or page and tell me what word or symbol was
~suncerstooc.”

The stucent says. 'l don't have any misunderstood words on this

=

The Worc Clearer acknowledges’ him and asks him once again o
~z.e a look ‘or the misunderstood word or symbol.

The stuaent looks over the entire page but still says he has ro
~ suncerstoocs. So the Word Clearer spot-checks the student on the
-e‘nitions of the woras on the page, one by one, getting the definition
=% sach one until he finds the word which the student misungerstocc.
T~2 wora ‘ound is then cleared.

. The student stumbles on a word or says it incorrectly.

in

Sxample:
The page says, ! think I'll go shopping.”
The student says, "I th-think . . "

The student stops after he stumbles. The Word Clearer says. “ls
mere some word or symbol there that you don't understand?”

F. The student hesitates or pauses while he is reading or begins
reading more slowly.

Example:

"2 acknowiedges: sometning that informs another person that his statement cr
acuon nas been noted. understood and received.
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The page says. “The sun was snining on tne ‘lowers.
The student says. "The sun—was shining on the flowers.

“he \Worzc Clearer says. "That's it \What worg cr symsci aas
—:3uncersiooa just before that point?”

-~

3 The siucdent frowns, [00KS uncertain, goes suff. cr nscme ag,
snsws ack cof ccmprehension

Exampie:
The page says. "The ‘amily ate cinner together every night.
The stucent says. "The famiy ate dinner together every micr:’

“While the stucent is reacing. there 1s a slight (ook of uncerta.nty cn

imapy

2 AeT.

Tre Were Clearer says, "That's it. Look over this section you ve 'ust
r2ac anc tell me what word or sympol has been misuncersices

The stucent says. “But why ¢id you stop me?”

“he Wora Clearer says. "You were looking uncertain as ycu rez:
=gt ast sentence.’

The stucdent says. "Weil. actually, | did have some attention zz22k <
=g sentence nefore last.”

The Wora Clearer says. "Okay. Was there any misuncerstocc wcrz
or symool there?”

T-e stucent says, 'l have some attention on the worc for. Zut e
ooked that up before.”

The Word Clearer says, “Well, iet's have another look at it.”

“For” is then cleared ana the student realizes that he hacn't ‘uliy
cleared all of the definitions when he had previously looked it up.

H. The student tenses his body in some way. This could te
t'ghtening his grip. squinting, tensing his jaw, jerking his body. stiffen-
'ng any body part, etc.

The page says. "The girls were delighted to see one another.’

The student says, “The girls (tightens the muscles in his jaw) were
celighted to see one another.”
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The Wora Clearer says, "That's it. Look back over this section you
have just read. Was there a misunderstood word or symbol there?”

I. The student yawns, suppresses a yawn, gets watery eyes, etc.
The page says. "A onght reg apple was on the table.”
The stuzent says. A oright rec apple was (yawn)

The Word Clearer says. "Okay. Let's find the wora or sympnol that
~a8s misunagerstood in this section.”

J. The student begins reading with more effort. This incluces
reacing very carefully or unnaturally or robotically or reading in such a
~ay as to show that the words have no meaning to him, or that he
coesn't ungerstand what he is reading.

The page says. "The ‘amilies were having a picnic ¢n the ceach.”

The stucent says. "The families were having a picnic on the
ceach.”

The stucent reads the page correctly, but he is being very careful
~ct 0 make any mistakes.

The Word Clearer says. “That's it. Let's find the misuncerstooc
word or sympol that you cian't understand pefore this sentence.”

The stucent says. "Yes, | started feeling uncomfortanle while | was
reaaing the sentence before last.”

The Word Clearer says, “Good. Let's look just before that for the
misunderstood word.”

The student finds his misunderstood and it is cleared.

The important point for the Word Clearer to remember is that
WHERE THERE IS A STUDENT REACTION, A MISUNDERSTOQD
WORD WILL BE FOUND. USUALLY JUST BEFORE THE POINT HE
REACTED.

The misunderstood word can always, always be located with gooa
communication, persistence and a totally standard application of
Method 9 tech. If the student can't easily achieve this, he must go to the
Supervisor for help.
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Quarrels or Upsets

It occasionally happens that the students coing the word clearing )
get into a quarrel or upset. If this happens. you know that one ¢f two ‘
'hings has happenead. either:

-

“Misuncerstoocs' that were really ungerstooa were forcea cff ¢n the
stucent. or

Actual msuncersteocs were not cetected anc were passec -y

r

A. If this happens, you can clean up any falsely lookec-up werzs oy
asking him Y he was maae to look up woras he uncerstooc. I this
s the case. the stucent will brighten up and tell you the wcre or
worcs he was wrongly made to clear. This done, the MSing can 2e
resumec.

3. If the apove coesn't handle it, then one knows that misuncer-
stooGs nave oeen missed. Have the stuay partner who is ccirg the
Wora Clearing take him pack to when he was last qoing weil anc
then come forward in the text, MSing as he goes. picking up the
missed misuncerstoods. It will usually be found that severai mis-
understoogs have been missed. not just one.

Worksheets

\Worksheets are a written record of the Word Clearing session
Tney contain the student's name, the Word Clearer's name. the cate
anc the name or title of what is being word cleared. The Word Clearer
~eeps worksheets during the Word Clearing session and wrntes cown
arich wores have been looked up and cleared and any other imgortant
r‘ormation concerning the Word Clearing.
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Worksheets are stapled to the student's exam form when Word
Clearing is complete. They are then turned in to the Supervisor.
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METHOD 9 WORD CLEARING DRILL

Qee the Supervisor wha will assian another student who has_com-

METHOD 9 WORD CLEARING DRILL

SET METHOD 9 WORD CLEARING ON THE FOLLOWING PARA-
SRAPH FROM YOUR STUDY PARTNER.

ne cuick drown fox jumped over the lazy cog. The cog was
sSUCCCsec to De guarcing the chickens but had gone to sieep. The ‘ox
sneaxea into the chicken coop without anyone noticing.”

2. NOW METHOD 9 WORD CLEAR YOUR STUDY PARTNER ON THE
ABOVE PARAGRAPH.

3. NOW METHOD 9 YOUR STUDY PARTNER ON THE FOLLOWING
“ARAGRAPH.

'As scon as the chickens noticed him they mace a creac‘ul row.
The ‘ox had to move very quickly: he grabbed hold of the nearest
cnicken Dy her neck ana siunk off out of the coop.”

+ NOW HAVE YOUR STUDY PARTNER METHOD 9 YOU ON THE
PARAGRAPH ABOVE.

w

NOW HAVE HIM METHOD S YOU ON THE FOLLOWING PARA-
GRAPH. THIS TIME HAVE THE SUPERVISOR WATCH YOU.

“The farmer's wife came running out of the house when she hearc
re cin, woncering what could possibly be going on with her chickens.
She saw the fox disappearing into the nearby woods with the chicken.”

6. NOW YOU METHOD 9 YOUR STUDY PARTNER ON THE ABOVE
PARAGRAPH. HAVE THE SUPERVISOR WATCH.

7 NOW METHOD 9 YOUR STUDY PARTNER ON THE FOLLOWING
PARAGRAPH WITH THE SUPERVISOR STILL WATCHING.

“She shrieked loudly and looked around for the dog whose prime
cuty it was to prevent this sort of occurrence. The dog lookea quite
avashed. The farmer's wife spent the next five minutes violently up-
oraiding him for his apathetic behaviour.”

8. NOW HAVE YOUR STUDY PARTNER METHOD 9 YOU ON THE
ABOVE PARAGRAPH.

THIS DRILL IS COMPLETED WHEN ANY CONFUSIONS HAVE BEEN
CLEARED UP AND YOU CAN DO METHOD 9 WORD CLEARING
CORRECTLY.
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The end resuit of a well-done Method 9 is a student who is certain
he has no misunderstoods on that material so that he can easily stucy
‘ne maternial ana apply it.

Methoa 9 is a great civilization saver.

't:s easy to co. It's fun ana it gives tremencous gains.

It is wital that Method 9 is cone correctly. exactly by the bock

Ctherwise. people will te cenied the enormous wins that can ==
attained with it.
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SECTION NINE

THEORY COACHING
AND CHECKOUTS
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THEORY COACHING' .

When a stucent is having trouble or is slow or glib while working cn
2 tmecry assignment. he 1S theory-coached.

aching theory means getting a student to cefine al/l the words.
t ne ruies, cemonstrate things in his materals with nis hanas c¢r
hmgs and also may include doing clay demos.

Coaching is not examining.

Okay, let's check all
the words first.

' i

coaching:(verb and noun) to train intensively by nstruction, demonstration and
cracuce. In traimng drills, one study partner is calied the coach and the other tne
stugent. The coacn. n his coaching actions, coacnes the student !0 acnieve tne
curpcse of the drill. He coaches with reality and intention. following exactly the
materals pertaining to the dnil to get the student through it. When this is achieved
@ roles are often reversed—the student becoming the ccach and the coach
cecoming the student.
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The usual Supervisor action would oe to have any stucent wno s
having any trouble or is slow or glib team up with another student of
comparable difficulties and have them turn about® with each other witn '
theory coaching.

0 What s the important
datum concerning
TiSUNderstooa words?

= Okay, demonstrate wnat

/-\\ happens when you go past a
/ misunderstood wora.
o A L
. bt Aol .

2. turn about: 0 change to an opposite position. view, COUrse. etc.; reverse.
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\
\ ‘ ’ Hey, thanks! I'll help
/ you now and then we i

do a checkout.

Then when they have the material coached, they have a checkout.
A checkout is the action of verifying a student's knowledge of an item
civen on a checksheet. The checkout is a spot checkout — a few
definitions or rules and some demonstrations of them.
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CHECKOLTS

it will never co a student any good at all to know some facts. The
stucent 1s expected only to use facts.

It is sO easy to confront thought and so hard to confront action that
‘he Suoervisor often compiacently® fets the student mouth words arz
icdeas that mean nothing to the student.

ALL THEORY CHECKOUTS MUST CONSULT THE STUDENT'S
UNDERSTANDING

If they don't. they're useless and will upset the stucent eventual'y
Theory Checkout Data

Giving a checkout on the material a student has stucied by seeing
¢t can be quoted or paraphrased* proves exactly nothing. This will net
guarantee that the student knows the data or can use or apply it nor
even guarantees that the student is there. Neither the “bright” stucent
ror the “duli" student (both suftering from the same malaay®) wiil
cenefit ‘rom such an examination.

So examining by seeing if somebody “knows' the text and can
cuote or paraphrase it is completely false and must not 2e done.

Correct examination is done only by making the person deirg
ested answer

=  a. The meanings of the words (re-defining the woras used in his

own words and demonstrating their use in his own maae-up sentences..
ana

b. Demonstrating how the data is used.

“What is the first paragraph?” is about as dull as one can get.
“What are the rules given about...?" is a question one should never
bother to ask. Neither of these tell the examiner whether he has the
bright nonapplier or the dull student before him. Such guestions just
beg for the student’s criticism and course blows.

3. complacently: pleased with oneseif; self-satistied.
4 paraphrased: !0 state the meaning of (a passage) in other worgs.
S. malady: sickness or liness.
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Example of a Checkout

| would go over the first paragraph of any matenal | was examining
a student on and pick out a few uncommon words. |'d ask the stucent
0 define each ana demonstrate its use in a made-up sentence anc
“unk® the first “well . .. er. . let me see . " and that would e the enc
2¢ that checkout.

Azcve all. | myself would be sure | knew what tme worcs meznt
cefore | started to examine.

\When the student hag the words, I'd demand the music. What tune
20 these words play?

I'c say. "All right, what use is this text assignment 0 you?" Ques-
icrs like, “Now this rule here about not letting people eat cancy while
cieting, how come there'd be such a rule?” If the stucent coulcn®
magine why. I'd sena him back to the words just aheac of that rule to
‘2 the one he hacan't graspec.

8ut if the student weren't up to the point of study where knowing
wvny he used that rule was part of his materials, | woulan't ask. it is very
moortant that a student not be examined above his or her level.

How to Do Theory Checkouts

The important points of a text are:

1. The specific rules. axioms.” or maxims:®

2. The coingness details. exactly how it is done: ana

3. The theory of why it is done.

All else (except of course, that the student knows what the worcs
~ean) is unnecessary. All you have to demand is the above.

1. The rules, laws, theories, axioms and maxims must be known
and the student must be able to show their meaning is also known to
him or her.

2. The doingness must be exactly known as to sequence anc
actions but not verbatim (in the same words as the text).

[3}]

flunk: to point out to a student tnat he has made a mistake or ~as faled 0 acely
‘ne materials being studied.

axiom: statement of natural law on the order of those of the pnysical sciences.
maxim: a ruie of conduct or a statement of a general truth expressed n a few
~Oras.

-

nw -
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3. The theory must be known as a line of reasoning. reasons 4n,
or related data and with accuracy, but not verbatim.

The date of the book, lecture. or manual is relatively ummportant
anc other cetails of like nature should never te askea ‘or.

I¥ a stucent is ever going to apply the data. then above (1) must ze
zown colc® '2) must De aple to be experienced anc (3) must ze

zzcrec alec
— bt b S | b -

Asking ‘or anything eise is to reouft'® interest anc give a ‘eeling ¢
‘ailure to the person being examined.

An examiner or study partner shouid examine with exac'ress cn
(1), alertness on (2), ana seeing if the student uncerstanas '3). An
examiner or study partner should not go beyond these points. asking ‘or
what person was mentioned. who did the test. what is the copyright
cate, what zre the first words. ete.

Irrelevant examination questions only slow the stucent anc extenc
the course.

It might also be noted that checkouts on course materials must
also ask for cemonstrations. Use paperclips, rubber cands. etc. The
examiner or stuay partner should ask guestions that recuire an ability '
aoply. Give the student a situation and have him tell you how he weu.c
handle it

Be as tough as you please. but only on (1). (2) ana (3) asove.
On Giving Checkouts

Before any person may give another a checkout. he must himse:
nave read or listened to the material. This will make 1t possidle to
consult the understanding and the ability to apply the material of the
rerson being checked out.

Starrate Checkouts

Whenever a theory item on a checksheet is marked with a star ().
it means the item is to be starrate checked out. A “statrate checkout”
is defined as “a very exact checkout which verifies the full and minute
knowledge of the student of a portion of study materials and tests his
full understanaing of the data and ability to apply it.”

9. down coid: known perfectly.
10. rebut!: refuse biuntly; snub.
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